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Abstract 
The pur.pose of this study is to explore the relationship between 
inferred identification and mother-daughter interaction, between 
inferred identification and stages of adolescent development, and 
between stages of adolescent development and mother-daughter inter-
action. 
Theoretically this research is based on Erikson's definition 
of adolescent developmental tasks, Blos' descriptions of adolescent 
stages and Kagan's prerequisites for parental identification. 
Erikson (1959) describes the crisis of adolescence as one of selective 
repudiation of those parental identifications that center around 
unrealistic and overvalued capacities and role appearances that are 
not chosen because of social desirability, but because of infantile 
fantasy. Completion of adolescent development presupposes that 
identification has taken place and that the conditions which facili-
tate identification in childhood are similar to the conditions which 
enable the child to reorganize and evaluate those identifications. 
(Blos, 1962; Weiner, 1970) These conditions require a communication 
iv 
flow that permits the child to experience the parent and the 
reinforcements that the parent controls. {Kagan, 1958) If the 
child cannot become a participant in sharing what the parent is doing, 
thinking or feeling, he is less able to internalize it sufficiently 
to form adequate parental identifications. Generally, efficient 
communication {emotional and informational exchange and sharing) 
facilitates identification which, in turn, generates the motivation 
for more modelling and communication to occur. 
The normal defenses of adolescence- alienation, depression, 
rebellion and withdrawal {Berman, 1970) - will affect the manifes-
tation of both inferred parental identification and mother-daughter 
interaction differently at the stages of "adolescence proper" and 
"late adolescence." During the former stage, the girl distances 
herself from her mother. Her mother is a fallen idol. She is in 
a state of rebellion. She will be less likely to acknowledge any 
similarity to her mother than the girl in the stage of "late 
adolescence." Here the girl is in the stage of consolidation. She 
is less driven by a need to see herself as separate and more able to 
view both herself and her mother objectively. 
In order to explore these relationships, seven hypotheses were 
generated. Freshmen and seniors at a Roman Catholic high school 
were tested for inferred identification level on the Semantic Differ-
ential as used by Lazowick and the California Personality Inventory 
as used by Payne and Mussen. These results were then used to select 
high and low inferred identifiers for a mother-daughter discussion 
session on items selected from a Revealed Differences Questionnaire. 
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The discussions were tape recorded and coded for conflict resolution 
style, empathy and affective aspects of communication. 
Results showed differences between freshmen and seniors both 
in relation to inferred identification and their interaction with 
their mothers. On measures of inferred identification there appears 
to be a difference related both to age and to the cognitive task 
used to measure inferred identification. On more abstract tasks, 
seniors scored significantly higher than did freshmen. On a more 
concrete task, there was no difference between the groups. 
In interaction with their mothers, freshmen appeared to be 
more actively differentiating themselves from their mothers and 
at the same time dependent on them. They initiated discussion less 
and appeared to be controlled more. However they did control 
passively by forcing their mothers to initiate. Seniors and their 
mothers shared interaction time more equally, compromised more, 
and engaged in arguments that facilitated conflict resolution as 
opposed to defensive arguments. The quality of interaction was 
warmer, had more levels of affect, and appeared more equal in 
control. 
High inferred identifiers and their mothers showed a qualita-
tive difference in interaction. They were warmer, more loving, 
and more equal in control. Since it m~ be that inferred identifi-
cation is related to empathy, interpersonal comfort and emotional 
closeness these differences can be understood. 
There seemed to be a similarity in the mother-daughter inter-
action between high inferred identifiers and seniors in that the 
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struggle present in the other groups did not appear and was 
replaced by a smoothness or efficiency of interaction. 
vii 
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STATEMENT OF PURPOSE AND INTRODUCTION 
The purpose of this study is twofold: to explore the relation-
ship between daughter inferred identification and mother-daughter 
interaction and the changes in both mother-daughter interaction and 
inferred identification as a function of adolescent development. Two 
discrete age groups have been used, namely high school freshmen and 
seniors: girls in the stage of "adolescence proper" and girls in 
the stage of "late adolescence." Inferred identification is defined 
as "the relation between the meaning systems of a subject and his 
model as perceived by the subject." (Lazowick, 1955). Inferred 
identification operationally is measured as perceived similarity. 
The adolescent must not only recognize behaviors and attitudes of 
the parent, but also must be willing or able to see these as similar 
to his own. Since adolescence is a time of individuation and 
separation from one's parents, the adolescent's perceptions of his 
parents' meaning systems, behaviors and attitudes may not necessarily 
be accurate. 
Inferred identification is influenced by cognitive, affective, 
and social variables. It is identification colored by all the 
dimensions that adolescent growth and development impose on it. It 
suggests identification plus the dimension of acknowledging similarity 
with the parent and all the psychosocial ramifications of that behavior. 
1 
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In all of the above areas, the adolescent is changing. The conse-
quences of acknowledging similarity to one's parent are fluid and 
vulnerable to change throughout the different adolescent stages. 
Overt and permanent cognitive changes occur slower than behavioral 
changes. As the child shifts from concrete to formal thinking, his 
behavior may conceal the shift and protect the child who is in a 
state of transition. While the child may still think as his parents 
do, his behavior may more accurately reflect his peer group. A 
child may share his parents' ideas and attitudes if questioned, but 
may not think he does and may act directly in opposition to his 
parents. As the adolescent progresses to a more adult cognitive 
configuration his behavior appears more congruent with his more 
independent and differentiated thinking. Emotionally, the adolescent 
must shift from dependence on family and peer group to a source of 
internal security, from temporary identifications to a more lasting 
autonomous identity. Socially, the adolescent must begin to form 
heterosexual and interdependent relationships. 
Throughout all the years from puberty through late and post 
adolescence, the child is living within a family and trying both 
to adapt to the family and to break away and form an independent life 
style. The social, cognitive and emotional changes that occur 
throughout adolescence have a necessary impact on family interaction. 
The purpose of this study, then, is to explore the concept of in-
ferred identification as it is influenced by the cognitive, affective 
and social changes that cause shifts in defensive style innadolescence 
proper' and in 'late adolescence": to explore the relationship of this 
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developmental concept as it relates to mother-daughter interaction; 
and to explore the differences in the quality of interaction at the 
two stages. 
This research is based on Erikson's definition of adolescent 
developmental tasks, Blos' descriptions of adolescent stages, and 
Kagan's prerequisites for parental identification. Adolescence is 
a period of reorganization. The child must relinquish old and no 
longer adaptive childhood identifications and form a new identity 
that is superordinate to any series of identifications. Erikson 
(1959) describes the crisis of adolescence as one of selective 
repudiation of those parental identifications that center around 
unrealistic and overvalued capacities and role appearances that 
are not chosen because of social desirability, but because of 
infantile fantasy. Completion of adolescent tasks presupposes that 
parental identification has taken place and that conditions which 
facilitate identification in childhood are similar to the conditions 
which enable the child to reorganize and evaluate those identifica-
tions. (Blos, 1962; Weiner, 1970). 
Kagan (1958) describes four general conditions under which 
identification occurs: 1) when the subject perceives the parent 
to have rewards he values; 2) when the desire to have these rewards 
causes the subject to behave as the parent does; 3) when the parent 
controls reward for such similar behaviors; and 4) when the subject 
actually experiences these rewards. The strength of the identifica-
tion is a function of the reward quality, the frequency of the 
reinforcement, and the strength of its motivation. Successful 
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identification results in an increase of a sense of mastery of the 
environment. (Kagan, 1958). 
A precondition of identification appears to be a communication 
flow that permits the child to experience the parent. If a child 
cannot perceive what the other is doing, thinking or feeling, he is 
unable to internalize it sufficiently to form adequate parental 
identifications. In general, efficient communication will facilitate 
identification, which, in turn, provides motivation for more effi-
cient interaction. In basically healthy adolescents the issue is 
not one of presence or absence of identification but one of degree 
and quality. ~e type of identification, positive or negative, and 
the depth of the identification both affect the manifest signs of 
identification in its relationship to family interaction. In a 
similar manner, the more the child demonstrates his identifications 
to the parent, the more reward he is likely to receive for such 
identifications. A child then who appears to be a high inferred 
identifier will engage with his family in a circular reward system 
that promotes efficient interaction. 
The normal defenses of adolescence and the task of separation 
from close family ties to peer group affiliation and later to 
heterosexual relationships and intimacy should be reflected in the 
quality of interaction, both verbal and nonverbal. This should 
differ at different stages of adolescence since the issues and the 
degree of rebellion are modulated in order to resolve the problems 
critical to that stage. 
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Blos (1962) has divided adolescence into five stages: 1) pre-
adolescence, 2) early adolescence, 3) adolescence proper, 4) late 
adolescence,and 5) post adolescence. This study will explore girls 
in"adolescence proper"and "late adolescence." An early adolescent 
deals with her inner turmoil and parental ambivalence in a bisexual 
fashion. She may have crushes and select as the object of the 
crush a person either with some striking similarity or dissimilarity 
to the parent. She is less likely to be in open rebellion than the 
girl in 'l:t.dolescence proper." "Adolescence proper" is characterized 
by a devaluation of the parent. Mother becomes a fallen idol. A 
girl in this phase is likely to want to describe herself as unlike 
her mother and may openly disagree more than in any other stage. 
However identification should be manifested in more subtle ways that 
are not influenced by social desirability. The late adolescent is 
in the phase of consolidation. The girl should not be driven by 
a need to separate herself from her mother, but should be well on 
the way to a resolution of her own identity. (Blos, 1962). 
The form of parental identification is clouded by defensive 
styles. Here one must consider identification as both a process 
and a product. While the process is unaffected, the visibility of 
the product varies. The adolescent must distance himself from his 
parents in order to gain exposure to other identification models and 
to establish his own identity. "Alienation as a defense is one 
aspect of this~ruggle, a manifestation of the necessary intrapsychic 
change and reorganization." (Berman, 1970). This alienation provides 
sufficient distance for the child to separate himself from his parents. 
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This would af~ect the manifestation of identification through inferred 
identification. Here the adolescent would need to see himself as 
different from his parents in orde~r to experience the necessary 
distance. 
The adolescent has been described as assuming negative iden-
tifications. This differs from lack of identification. The child 
may behave in ways antithetical to overt parental values. The 
child, especially the middle class child, may rebel against his 
parents' need to see him as happy. The child can rebel against 
the parents' superficial facade of happiness while at the same 
time identifYing with the sense of low self esteem or unhappiness 
that forces them to desire continuously the child to be happy. 
(Giovacchini, 1968). 
These behaviors make it diffic:ult to measure exactly what is 
happening to parental identifications. In this study we shall 
look at one manifestation of identification: inferred identification 
or those behaviors that the child reports that are similar or dif-
ferent from his parent's. 
In addition, we will explore developmental differences and 
inferred identification in four dimensions of mother-daughter 
interaction: 1) verbal communication, direct measures of the 
efficiency of interaction around a conflict resolution task; 2) 
nonverbal communication as it reflects the relationship between 
mother and daughter and adds information to the measures of effi-
ciency of interaction; 3) empathy as defined by reciprocal pre-
diction of the other's responses, a measure of how well mother and 
daughter can experience vicariously the role of the other; and 
4) actual behavioral identification as measured by similarities 




We shall review the related literature on adolescent development 
and the process of identification. In so doing we shall also deal 
with the problem of measurement and attempts to operationalize some 
of the relevant concepts. 
Adolescence: 
In the first part of this review we shall define adolescence, 
describe Erikson's and Blos' developmental theories and discuss 
adolescent defensive styles in order to understand their impact on 
inferred identification. 
Adolescence: a process of developing identity: 
For purposes of this study, adolescence is considered to begin 
with the physiological onset of puberty and end when the adolescent 
has resolved the psychological and social tasks relevant to that 
stage of development. The critical task of adolescence is the 
developmental crisis of identity formation. (Erikson, 1950). 
Adolescence is a period of reorganization of one's identity. 
The child must relinquish old and no longer adaptive childhood 
identifications and form a new identify that is superordinate to 
any series of identifications. Erikson (1959) describes the crisis 
of adolescence as one of selective repudiation of those parental 
identifications that center around unrealistic and overvalued 
capacities and role appearances that are not chosen because of 
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social desirability, but because of infantile fantasy. 
Behaviorally the adolescent is known for his unpredictability. 
This quality is pervasive throughout descriptions of adolescence; a 
time of turmoil, ofr~creation of infantile conflicts, of developing 
a socially acceptable role, of relinquishing family ties, and of 
intense ambivalence. Graphic descriptions of the adolescent's 
behavior are easily found in all types of psychological and socio-
logical literature. Ackerman (1958) describes adolescent change as 
follows: 
The typical manifestations of adolescent change 
are familiar: insecurity; instability of mood 
and action; egocentricity; the sexual drives; 
exhibitionism; shifting images of self and 
emotional disorientation; lack of ease with 
one's own body; preoccupation with physique 
and health; self-consciousness and fear of 
exposure; feeling of difference; conflict 
with authority; rebelliousness; craving for 
independence; hero worship; suggestibility 
to outside influence; fear of inadequacy 
and failure; finally,aspiration to be big 
in some field of human achievement. (p. 208) 
The intense contrasts highlighted in this description are also re-
fleeted in Deutsch's descriptions of the adolescent based on her 
experience both as a psychoanalyst and researcher. She portrays 
the adolescent as in a period of chaos, confusion, struggling 
between conflicting and contrasting forces. The adolescent is in 
psychological agony, joy and despair. There is no consistency to 
the experience except that of unpredictability. (Deutsch, 1967). 
Definition of adolescence: 
The following definition of adolescence will serve as the basic 
one for this study: "Adolescence is here viewed as the sum total of 
all attempts at adjustment to the stage of puberty, to the new set 
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of inner and outer- endogenous and exogenous - conditions which con-
front the individual." { Blos, 1962, p. 11). 
Erikson's theory: 
The critical issue of adolescence is the developmental crisis 
of identity versus role confusion. Adolescents are confronted with 
intense physical changes coupled with a changing view of their en-
vironment. They must compare how they feel about themselves with 
how they are appearing to others. They must begin to develop a 
career orientation. They refight old battles and turn friends and 
family into adversaries. 
Ego identity, then, "is the accrued experience of the ego's 
ability to integrate all identifications with the vicissitudes of 
the libido, with the aptitudes developed out of endowment, and 
with the opportunities offered in social roles." (Erikson, 1950, 
p. 261). 
Failure to achieve a sense of identity results in role confusion. 
This may result from inadequate sex role identification or from an 
inability to reorganize coherently one's childhood identifications. 
(Erikson, 1950). 
Blos' theory of adolescent phases: 
Portr~al of development as a series of phase specific psycho-
social crises and portr~al of the crises in terms of dichotomous 
relationships characterizes the ambivalent, yet stage specific 
quality of adolescence. Peter Blos breaks adolescence, itself , 
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down into the following stages: latency, preadolescence, early 
adolescence, adolescence proper, late adolescence and post adolescence. 
1) Latency is characterized by the following criteria: intellectual 
development through the ability to separate primary and secondary 
process thinking and through increased use of judgment, generaliza-
tion and logic. The latency child's thinking is concrete, although 
he is beginning to show the ability to abstract. (Flavel, 1963). 
The latency child has begun to stabilize his social understanding, 
role taking ability, empathy and altruistic feelings. He has the 
physical ability to master the environment, and is therefore more 
independent. His ego functioning has developed to the point of 
stability from regression and disintegration under normal stress. 
The ego should be better able to protect itself with progressively 
less assistance from the outside world. 
2) Preadolescence is characterized by physical puberty and its 
accompanying increase in libidinal drive. Instinct gratification 
is attempted through the socialization of guilt. The girl denies 
her femininity by activity including pl~acting and tomboyishness. 
She defends herself against regression by becoming aggressive and 
playing at heterosexuality. 
3) Early adoleliJcence is marked by a precarious balance between 
intensification of drives coupled with weakened super-ego control 
and the adaptive and preparatory behaviors that allow the girl to 
pass from "early adolescence" to "adolescence proper." The girl 
increases her number of girl friends, has many crushes and an 
active fantasy life. She experiences a void in her internal world 
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that pressures her to fill it with any object that the environment 
provides. She develops crushes on idealized people. Those chosen 
possess either some similarity or marked dissimilarity to the parent. 
The object of the crush is loved passively, thus providing the girl 
with an intermediate stage between the phallic position of preadoles-
cence and the progression to femininity. The object of the crush 
is usually a woman, thus adding a bisexual quality to this stage. 
Theoretically, the girl at this stage decathects the incestuous 
love objects with resulting free floating object libido clamoring 
for new objects. The superego decreases in potency leaving the 
ego without the directives of conscience. This occurs as a result 
of its origin: the internalization of the parent at the settlement 
of the Oedipal conflict. As the girl withdraws from the parents, 
she also abandons their ideals, values and moral standards which 
reside in the superego. She avoids acting out this breakdown of 
controls by retreat to fantasy, autoeroticism, and ego alterations. 
"Friendships, crushes, fantasy life, intellectual interests, athletic 
activities and preoccupation with grooming in general all protect 
the girl against precocious -that is, defensive heterosexual 
activity. However the girl's ultimate safeguard for her normal 
passage through this phase is the emotional availability of the 
parent, particularly the mother. 11 (Blos, 1962, p. 87). 
4) Adolescence proper is characterized by a decisive turn in the 
direction of heterosexuality, by the final renunciation of the in-
cestuous objects, by the appearances of defenses such as intellec-
tualization or asceticism, and by a trend toward inner e~erience 
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and self discovery. Theoretically the increased sex appropriate drive 
brings more anxiety to bear on the ego. This results in an increase 
in narcissism, an over-valuation of the self at the expense of 
reality testing and an extreme sensitivity and self absorption. The 
girl experiences an enhanced awareness of her inner life: she is 
more sensitive to internal physical sensations, to exertion, pain 
and motility. She experiences overwhelming affect with its explosive 
release. 
To balance this increase in inner life, the girl becomes in-
creasingly involved with a quality of diffuse anxiousness about life 
in gene~al. The parent, once overvalued, now becomes undervalued. 
The girl is extremely sensitive to nature and to beauty. She may 
keep a diary as a means of externalizing her self absorption. The 
diary keeps fantasy at least partially object related. It also 
allows the girl to role play without acting out, enhances the 
identificatory process,and affords some control of the inner life. 
This use of people in make believe relationships allows the girl to 
fulfill her own needs, both libidinal and aggressive. 
Identification is uniquely important at this stage. Sex role 
identification either positive or negative must take place before 
the girl can achieve heterosexual love. Parental identification 
and identification with parent substitutes help the girl hold on 
to object relationships at a time of retreat to narcissism. The 
girl experiences a series of ever changing attachments and "as if" 
relationships that allow her to try out different roles in an ego 
strengthening manner. 
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5) Late adolescence is the phase of consolidation. Here conflicts, 
while not always resolved, are at least rendered specific. Theo-
retically, the girl becomes more individualized. She develops a 
more stable arrangement of ego functions and interests. She 
develops a degree of secondary autonomy - an extension of the con-
flict free sphere of the ego. She attains a constant sexual 
identity. Her reality testing increases, as does her interest 
in more constant object relationships. 
6) Post adolescence is the final stage. The task here is to 
create the specific avenues for the consolidation and implementation 
of the developmental tasks of adolescence in the external world. 
This stage coincides with occupational choice, preparation for 
marriage and having a child. Erikson described this period between 
youth and adulthood as a "psychosocial moratorium ••• a period during 
which the individual through free role experimentation may find a 
niche in some section of his society, a niche which is firmly defined 
and yet seems to be uniquely made for him. In finding it the young 
adult gains an assured sense of inner continuity and social same-
ness which will bridge what he was as a child and what he is about 
to become, and will reconcile his conception of himself and his 
community's recognition of him." (Blos, 1962, p. 153). 
Adolescent coping styles: 
Adolescent behaviors and defenses cloud the perception of the 
ongoing transformation of parental identifications that occurs at 
this age. The behaviors and defenses facilitate the changes when 
they are adaptive and impede them when they are carried to extremes. 
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Among normal adolescents the following styles of coping with changes 
in identification or internalized ob.iects are seen frequently. The 
adolescent must begin to feel that his parents love him for himself, 
not for his reflection of them {Levy, 1969). The teenager is in 
mourning and feels depressed over the loss of the godlike p.a.rent of 
childhood. He needs to separate from his parents. He must gain 
exposure to other identification models and to establish his own 
identity. "Alienation as a defense is one aspect of this struggle, 
a manifestation of the necessary intrapsychic change and reorganiza-
tion." (Berman, 1970, p. 235). This alienation produces sufficient 
distance for the child to separate himself from his parents. 
Adolescence and identification: 
Helene Deutsch {1967) claims that the leading theme in adolescence 
is the conflict between generations. The teenager appears to be 
especially prone to strong reactions to social situations, both at 
home and in the community. The teenager devalues accepted values 
and searches for new ones. He projects his own weaknesses and 
defects onto the outside. One can expect accusations, direct out-
bursts of aggressiveness or overcompensation for inertia and passivity 
by acts of brutality {Deutsch, 1967). These behaviors make it diffi-
cult for the observer to understand what is happening to parental 
identification. It is even more difficult to assess what is happening 
to inferred parental identification. These defenses would color 
markedly any self report of similarity to the parent. One can predict 
that at the different stages of adolescence described by Blos these 
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defenses and styles of behavior will vary with some predictability. 
Throughout adolescence the child confronts the task of selective 
repudiation of those parental values that center around unrealistic 
and overvalued capacities and role appearances that ·are not chosen 
because of social desirability, but because of infantile fantasy. 
Completion of the task of adolescent development, then, presupposes 
that parental identification has taken place and that the conditions 
which facilitate identification in childhood are similar to the 
conditions which enable the child to reorganize and evaluate those 
identifications. (Erikson, 1959; Blos, 1962; Weiner, 1970). 
The child unconsciously becomes like the parents in one or 
several aspects. The purpose of identification is to enable the 
child to adapt to conflict and anxiety. By internalizing his 
parents' values and behaviors he is more able to gain mastery 
over his environmen~ and experience success. This provides direc-
tion for the id and ego to adapt to familial, cultural and superego 
controls. The child identifies with both positive and negative 
characteristics of the parents. Through identification, the super-
ego assimilates the values, norms and standards of the parent as 
well as the child's ideal images. Ideally the parental identi-
fications should achieve a balance between relationships which 
strengthen self respect and those which provide a more judgmental 
quality. Positive experience with parents coupled with sufficient 
support allows the adolescent to individuate and separate at a 
conscious level and later to reidentify with adult norms. (Berman, 
1970). 
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Development of personal identity: 
The adolescent needs to be different. This is essential to the 
development of an acceptable self representation. Only through a 
process of being different can the adolescent adequately test his 
own perceptions of himself against others' expectations of him. He 
must try out new behaviors to retest his environment and establish 
new limits appropriate to his advancing age. 
The degree of this need varies with the depth of psychopathology, 
but to a certain extent it is present in all adolescents. This 
includes a need not to be happy and to maintain distance between 
the self and external objects. Depression then becomes an indis-
pensable element for character defense designed to maintain a 
degree of autonomy. The adolescent often rebels against the 
defensive superstructure of his parents' behavior, while identifying 
with core conflicts of their personality. (Giovacchini, 1968). 
~elationship to Inferred Identification: 
Inferred identification is affected by the social and psycho-
logical tasks of adolescence. Inferred identification is the overt 
behavioral representation of the internal task of relinquishing 
nonfunctional parental identifications. Operationally it is ack-
nowledging similarity to one's parent. It is important, therefore, 
to understand the nature of adolescent defenses in order to begin 
to assess their impact on the behavior of acknowledging similarity. 
It is also important to understand the normal structural changes in 
family interaction as a function of these shifts in adolescent 
behaviors with age. 
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Identification itself changes. One must be able to predict some 
of the changes that are normal in adolescent identification so as 
not to confuse faulty identification with alterations in family 
interaction and changes in inferred identification that correspond 
with the different stages of adolescence. 
Identification: the concept and its measurement: 
In this section we shall critically evaluate the literature 
related to the definitions, forms, process and measurement of identi-
fication that are relevant for this study. 
Definitions: 
Schafer (1968) defines identification as an aspect of internaliza-
tion. Internalization is defined as all the processes by which 
an individual is able to transform external processes and experiences 
into internal regulations, characteristics and experiences. Identi-
fication is that aspect which involves modifying the self in 
accordance with the attributes or characteristics of another indi-
vidual taken as a model. It is a process that results in a trans-
formation of the self to include those attributes of another. These 
characteristics then become part of the person who is identifying. 
For example the child may adopt behaviors similar to those of a 
threatening model. If he experiences aggression from a parent, he 
might in turn treat a younger sibling aggressively. 
Kagan (1958) defines identification as an acquired cognitive 
response. "The content of this response is that some of the attri-
butes, motives, characteristics and affective states of a model are 
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part of the subject's psychological organization." (Kagan, 1958, 
p. 298). In parental identification, the parent serves as the 
model. However the child may adopt teachers, friends or idolized 
persons as models and adopt behaviors such as style of dress, hair 
style, or speech patterns similar to the model. 
Feinstein (1969) defines identification as a process by which 
the ego is altered by taking into self attributes of other persons 
that have become important to the developing individual. Heilbrun 
(1968) defines identification similarly. It is a process by which 
the child reproduces the behavior of the parent. The more closely 
the behavior and attitudes of the child resemble the parents' the 
greater the degree of identification. One should remember that 
identification includes those behaviors that are unconsciously 
controlled as well as those within the individual's level of aware-
ness. The behaviors that the child cannot control, such as speech 
patterns, length of pauses, posture, and style of speech may be 
manifest to an observer, while behaviors under conscious control 
such as hair style can be disguised as well as can identification 
with specific content of attitudes and values. 
Meissner (1972) defines identification as a mechanism of person-
ality formation. He sees imitation as a transitional phase between 
external perceptions and forms of internalization. "Identifications 
are less influenced by and dependent on instinctual drives, function 
in terms of neutralized or independent energies, are less subject 
to regressive forces, are capable of functioning according to 
secondary process forms of organization and enjoy a considerably 
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higher degree of stability and autonomy." (Meissner, 1972, p. 230). 
Identification involves the acquisition of general patterns of 
orientation motivated by an attachment to the person who possesses 
such values, attitudes and beliefs. (Meissner, 1971). 
During adolescence the attachment to the parent is affected by 
the child's need to separate. Hence while identification has and 
is taking place, the adolescent's awareness of these identifications 
is modified to a greater or lesser extent depending on the stage of 
development. The greater the need to separate, the less likely the 
adolescent will be to acknowledge similarity with a parent and the 
less aware he will be of the similarities that do exist. 
Forms of identification: 
Freud elaborates several forms of identification. 1) "Dream 
identification" is a form of condensation in which the sub.j ect' s 
ego represents the self as others in the content of the dream. 2) 
"Hysterical identification" involves the assimilation of a quality 
of an object by a subject as an expression of similarity derived 
from a common element which remains unconscious. This assimilation 
is functional, not structural. 3) "Primary identification" is a 
primitive form of emotional attachment prior to the development of 
object relations. This is equivalent to the concept of incorpora-
tion in the oral phase of development. 4) "Narcissistic or secondary 
identification" is the form of identification following abandonment 
or loss of an object. The individual replaces the lost object by 
introjection of that object. This differs from primary identifica-
tion in that there is a previous object relationship. Something is 
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taken in from an external object. The change, then, is structural 
as well as functional. 5) "Partial identification:~ is a form of 
identification based on the perception of a common quality. This 
does not depend on an object relationship, does not involve intro-
jection, and pertains to the development of a structure within the 
ego. (Meissner, 1970; Freud, 1903). 
Anna Freud (1936) describes the concept of "identification with 
the aggressor." This is a preliminary phase of superego development. 
It is a combination of introjection and projection used to deal with 
authority and anxiety objects. Here the child deals with a threat-
ening parent by adopting the sanctions that the parent uses to 
control his behavior. He applies these sanctions to himself in 
order to control himself and to remove himself from the anxiety 
provoking situation. 
Schonbar (1967) describes several types of defensive identi-
fication. These identifications are defensive since they are in 
the service of survival rather than an active mastering of the 
world. 1) "Pseudoidentification" causes the individual to need 
others to behave as his unconscious wish for identification makes 
them. There is no basis in real object relations here, only a 
distortion in the direction of seeing the other in a way that the 
individual wishes to see another person. 2) "Forced identification" 
involves identification with the disapproving parent. This provides 
the child with a means of taking over parental values in a self 
perpetuating manner since the values themselves preclude contact 
with different identification models. For example, a child who is 
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needed to act as if he has emotional problems will be unable to use 
therapeutic help if those emotional problems are the bond that is 
holding the family together. 3) "Reactive identification" is that 
form of identification in which the child identifies with the 
most unpleasant identity of the parent. Here the child identifies 
with the unconscious fantasied roles of the parent that the parent 
has both rejected and yet needs fulfilled. For example a child of 
seemingly puritanical parents becomes sexually promiscuous. The 
parents complain about the behavior, but do nothing effective to 
prevent it. 
Defensive identification, then, provides survival at the cost 
of healthy identity development. It limits the number of identifi-
cation models and distorts the function of identification from 
active mastery of the environment to a passive survival (Schonbar, 
1967). 
This present study deals specifically with parental identifica-
tion. Lynn (1969) describes parental identification as the internal-
ization of characteristics of one's own parent and the acquisition 
of unconscious reactions similar to those of the parent. This 
differs from sex role identification in that sex role identification 
involves the acquisition of traits specific to a given sex in a 
culture and the unconscious traits specific to that sex. An indi-
vidual could have adequate sex role identification and poor identi-
fication with the same sex parent or the converse, providing the 
same sex parent has poor sex role identification (Lynn, 1969). 
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Related concepts: 
Related to the concept of identification, yet different from it, 
are the concepts of incroporation, imitation and introjection. In-
corporation involves a total and global internalization of an ob,iect 
so complete that the object loses its function as an object. It 
involves a primitive wish for union. 
Introjection preserves some of the object's relevance to the 
external world, yet involves the replacement of the relationship 
with an external object by an internal one. Imitation involves the 
acquisition of a specific behavior pattern from a social ob,iect 
with no attachment to that object beyond the process of acquisition 
(Meissner, 1971). 
Process of identification: 
Freud sees the process of identification as the original form 
of emotional tie with an object. In a regressive way, it becomes a 
substitute for a libidinal object tie by means of the introjection 
of the object into the ego. It may arise with any new perception of 
a common quality shared with some other person. The more important 
the quality is, the more successful the identification (Freud, 
1903). For example, if a child loses a nurturant parent, the 
child may identify with the nurturant aspect of that parent and 
maintain a tie to the dead parent through behaving in a nurturant 
manner. The mechanism of identification becomes involved in 
superego formation. Here parental authority is introjected into 
the ego and forms the nucleus of the superego. This,then,helps 
to control the aggressive instinct (Meissner, 1970). 
Identification is both a product and a process. The process is 
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unconscious, while the product may not be. The product is the identity: 
the individual differences in behaviors, motives, attitudes and values 
which the individual acquires as a result of the process. The process 
of identification involves assimilating elements of the parental intro-
jects gradually by a dynamic process of structuralization and re-
structuring within the ego. Identification with the introject is a 
process of elective and adaptive self organization. It is a matter 
of selective production of internal structures patterned after objects. 
{Meissner, 1972) 
The process cannot be consciously controlled. The product as 
manifest in inferred identification can. The individual has a choice, 
either conscious or unconscious, about whether he will first perceive 
the product and second,acknowledge the similarity. 
The purpose of the identificatory process is to remain close to 
the object, to grati~ the self, and to control and master the 
object. A sense of identity emerges in proportion to the degree to 
which the self develops from experience in the service of self en-
hancement {Schonbar, 1967; Greenson, 1954; Bressler, 1965). 
Erikson claims that ego identity is "awareness of the fact that 
there is a selfsameness and continuity to the ego's synthesizing 
methods and that these methods are effective in safeguarding the 
sameness and continuity of one's meaning for others." (Erikson, 1959, 
p. 23). There are three methods of ego growth: introjection, pro-
jection, and identification. Introjection and projection form the 
basis for identification. The child's satisfactory interaction with 
reliable family roles provides the basis for childhood identification. 
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Identity formation begins where the usefulness of identification 
ends. It arises from the selective repudiation and assimilation of 
childhood identifications and their absorption.into a new configura-
tion, a new whole which is both greater than and different from the 
sum of its parts (Erikson, 1959). 
Measurement of identification: 
The problem in measuring identification is a complex one. The 
definitions of the concept vary. The analyses of the process of 
identification vary. It is difficult, therefore, to operationalize 
such a concept. Inferred identification involves the behavior of 
acknowledging similarity to one's parent. 
Cperationalization of identification: 
Lynn (1969) discriminates between perceived and tested simil-
arity in the following way: tested similarity involves measuring 
both the child and the parent on the same variable and comparing the 
similarity between the two measures. Perceived similarity involves 
testing the child on a certain variable and comparing that measure 
with a measure taken as to how the child thinmhis parent would re-
spond. This is comparable to the definition of inferred identifica-
tion. 
Instruments for this stuay: 
The instruments selected for this study are the Semantic Differ-
ential as used by Lazowick, Yelen and Weisbroth and the California 
Personality Inventory as used by Payne and Mussen. Both of these in-
struments are used to measure inferred identification by applying a 
specific set of instructions to them (see Appendix C). They were 
selected to provide two types of data on inferred identification: 
connotative information and concrete information. One might expect 
inferred identification to vary on these types of instruments. 
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The Revealed Differences Questionnaire was used to generate dis-
cussion material since it has been shown in the past (Mishler and 
Waxler, 1968) to generate information that lends itself to conflict 
resolution discussion. 
The coding of the interaction was designed both to incorporate 
some of the codes used by Mishler and Waxler and by Winter and 
Ferreira and to include measures of conflict resolution style and 
subjective interpersonal measures unique to this study. These codes 
as well as the Behavioral Similarities Rating Scale and the Concrete 
Preferences Questionnaire were designed to elicit concrete data on 
actual similarities, i.e., actual parental identification, between 
adolescent girls and their mothers. 
These instruments seemed to provide the most information about 
actual identification, inferred identification and mother-daughter 
interaction that was most closely associated with the behavioral and 
psychological changes that occur during the stages of "adolescence 
proper" and "late adolescence." 
The Semantic Differential: 
Lazowick (1955) developed a mediation theory of identification 
and constructed an instrument designed to measure identification. 
The mediation theory of identification implies a relationship be-
tween two persons, a subject and a model. Identification is "the 
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relation between the subject's set of meanings (subjects of behavior 
imitated from the model) , and the model's set of meanings." 
(Lazowick, 1955, p. 175). A measure of identification must then 
measure meanings or connotations. One can most adequately 
measure connotations by the allocation of a concept on a continuum 
of bipolar terms. The Semantic Differential was designed by Osgood 
to measure connotations. Lazowick, therefore,chose ten concepts 
to rate on nine bipolar scales: myself, father, mother, family, 
husband, wife, man, woman, pleasant and unpleasant. The following 
bipolar scales were used: clean-dirty, happy-sad, fresh-stale, 
fast-slow, active-passive, hot-cold, strong-weak, heavy-light, and 
rugged-delicate. In order to measure inferred identification 
subjects were instructed to rate the concepts for themselves and 
then to rate them again as they thought their parents would rate 
them. 
Yelen (1969) tested this theory through the use of nonsense 
syllables. It was found that the connotations the nonsense syl-
lables acquired for the subjects were similar to the connotations 
the syllables had for the role models. Identification was con-
ceived to occur in several steps: 1) a subject learns to imitate 
in the presenee of a model that model's overt response to a sign. 
2) Through constant association of the response and the model, the 
subject learns to respond to the stimulus with a response similar 
to the model's whether or not the model is present. If the conno-
tations were similar, then, in a situation where the syllables were 
present but the models were not, the subject's overt response to 
the syllables would be consonant with the model's past overt 
behavior (Yelen, 1969). 
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The Semantic Differential was also used in this way to measure 
ethnic identification. Aellen and Lambert (1969) studied ethnic 
identifications and personal adjustment in adolescents from mixed 
French and English background. In this case the Semantic Differ-
ential was given both to the adolescents and to their parents. 
No differences were found in adolescents with homogeneous as 
opposed to heterogeneous ethnic background. 
Weisbroth (1970) measured infer~ed or assumed parental identi-
fication in adults with this use of the Semantic Differential. The 
subjects were asked to respond for themselves, their mothers and 
their fathers. 
California Personality Inventory: 
The California Personality Inventory was modified by Payne and 
Mussen (1965) to measure identification. They define identifica-
tion as the child giving its allegiance to one parent and duplica-
ting in its own life the attitudes and values of that parent. They 
thus chose fifty true-false items from the following scales: 
eighteen from the tolerance scale, seventeen from the social parti-
cipation scale and fifteen from the male-female scale. For example: 
"I enjoy social gatherings just to be with people. I like adventure 
stories better than romantic stories. Disobedience to any govern-
ment is never justified." They scored the parental identification 
level by the actual number of same answers. 
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Revealed Differences Questionnaire: 
The Revealed Differences questionnaire was adapted from Mishler 
and Waxler (1968). This was used to provide material for dis-
cussion to be later coded along the dimensions of power, empathy 
and conflict resolution. 
Mishler and Waxler define power as the strategy of attention 
control. In normal families the parent is expected to play a 
higher power role than the child. The parent is required to 
exercise control over the environment and the child in order to 
protect and teach the child. As the child grows older, he is ex-
pected to assume more control, and simultaneously the parent must 
relinquish control. "The fact that power gets redistributed within 
the family as the child matures suggests that older children can be 
expected to attempt to influence other family members, to be de-
ferred to in certain situations, and to have a real effect on 
family decision." (Mishler, Waxler, 1968, p. 117). 
An individual's power within the family depends on the resources 
he possesses to bargain with. These resources result from special 
training, age, experience, knowledge or physical size. Family mem-
bers influence each other through behavioral attitudes and control, 
the rate of participation, the target of speech, and the length of 
statements. Question asking is an indirect means of exerting power. 
A question carries with it the demand that it be answered. Response 
can be a direct answer or merely acknowledging that a question has 
been asked (Mishler, Waxler, 1968). 
Lockwood and Guerney (1962) studied the relationship between 
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empathy and identification. Identification was defined as "the 
sense of being identical through affiliation with a person" 
(Lockwood and Guerney, 1962, p. 344). Empathy was defined as a 
"sense of comprehension of the state of mind of another person" 
(Lockwood and Guerney, 1962, p. 344). This was measured by having 
one person predict the response of another. No correlation was 
found between identification and empathy. 
Becker and McArdle (1967) studied nonlexical speech similarities 
and found normal families to be more similar on length of talking 
time, action length, and frequency of pauses. Winter and Ferreira 
(1969) found the opposite: that members of abnormal families were 
more similar in nonlexical speech than were normal families. This 
may mean that in problem solving interactions normal family members 
were free to talk or not as much as they pleased, while in abnormal 
families, the members were constrained to take cues from each other. 
Other instruments: 
The Behavioral Similarities Rating Scale and the Concrete Prefer-
ences Questionnaire were designed to supplement the above codes and 
measures and to make the measures as relevant to adolescent situa-
tions as possible. Family interaction is affected by shifts in 
actual identification. Identification is affected by family inter-
action. Inferred identification is both affected by the adolescent's 
position within the family and the developmental tasks relevant to 
his developmental stage. Family interaction is also affected by the 
adolescent's developmental stage and increasing sense of freedom. 
CHAPTER III 
HYPOTHESES AND RATIONALE 
H : Compared to girls in the stage of "adolescence proper," girls 
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in the stage of "late adolescence" will tend to show a greater degree 
of inferred identification with their mothers. 
This hypothesis is based on the following rationale: the normal 
defenses of adolescence (alienation, intellectualization, rebellion, 
depression, and withdrawal) will affect inferred parental identi-
fication differently at different stages of adolescence. Measure-
ment of inferred identification differs from measurement of actual 
identification in that for inferred identification a specific set 
is induced by directions applied to standardized instruments to 
respond both for oneself and for one's parent. 
The girl in the stage of "adolescence proper" is in a more 
acute state of conflict with her parents. She must distance her-
self from her mother in a more intense and determined way than the 
girl in "late adolescence. 11 The older girl who is beginning the 
phase of consolidation should be more willing to admit similarities 
to her mother·,than the younger girl. The late adolescent should be 
able to tolerate reporting her mother as similar to herself without 
experiencing the similarity as a threat to her own identity develop-
ment. The younger girl must still separate herself actively from 
her mother in attitudes, values and behaviors. 
H2: Compared to girls in the stage of "adolescence proper," p;irls 
in the stage of "late adolescence" will show greater empathy with 
their mothers as measured by prediction of their mothers' response. 
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This hypothesis is based on different quality of relation-
ship one would expect between girls in the stage of "late adolescence" 
(seniors) and their mothers and girls in the stage of "adolescence 
proper" (freshmen) and their mothers. The seniors have more living 
experience with their mothers. They are in a stage of resolution 
of rebellion and are more open and responsive to their mothers. 
They no longer feel the need to separate themselves as intensely 
since they will soon be leaving home. 
The freshmen are in a stage of open rebellion. They find it 
difficult to accept their mothers' values, attitudes and opinions. 
They assume their mothers are wrong, in order to develop their mm 
set of values. This clouds their perception of their mothers and 
would make it more difficult for them to empathize and predict 
their mothers' responses. 
H
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C0mpared to mothers of girls in the stage of "late adoles-
cence," mothexs of early adolescents will be more empathic as 
measured by accuracy of prediction of their daughters' responses. 
This hypothesis is based on the differential rate of change 
of cognitive qualities in relation to behavioral changes. Fresh-
man attitudes are more predictable to mothers since they are more 
similar to the mother's attitudes, while the seniors have begun to 
separate their values and beliefs from their mothers and form their 
own. The freshmen, while in a state of behavioral rebellion, will 
either give peer culture acceptable responses or respond in a way 
reflective of their own long standing attitudes. The mothers of 
the freshmen have more control over their daughters and are more in 
touch with the changes in their daughters and their friendship 
groups. The mothers of seniors have also begun to separate from 
their daughters and are consequently less able to monitor the 
changes in their daughters' mode of thinking. 
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H4: There will be a significant difference between girls in 
the stage of "adolescence proper" and girls in the stage of "late 
adolescence" on aspects of actual parental identification. 
This hypothesis is an attempt to test against the null hypo-
thesis the concept that identification has taken place for both 
freshmen and seniors. What changes with age is the girl's aware-
ness and ability to express similarity with her mother, not the 
presence or absence of parental identification. 
Actual identification is measured separately for mother and 
daughter. Inferred identification provides a measure of perceived 
similarity, while actual identification is a measure of tested 
similarity. Identification shall be explored in three general 
areas: 1) attitudes and opinions; 2) preferences about concrete 
behaviors and household chores; and 3) nonverbal similarities. 
Of the three the first is most affected by social desirability and 
the last is least affected. 
H5: Compared to girls in the stage of "adolescence proper," 
girls in the stage of "late adolescence" will show more efficient 
interaction with their mothers with regard to conflict resolution 
style, equality of interaction, and interpersonal sub.1ective aspects 
of communication. 
Efficient interaction is defined as interaction that facilitates 
mutual understanding and collaboration in problem solving. 
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Communication and interaction are thought of in three general areas: 
1) style of conflict resolution, 2) affective style and quality of 
collaboration, and 3) quality and quantity of empathy. These areas 
appear to be most influenced by adolescent defensive style as a 
function of age level and should, therefore, highlight the differ-
ences between the stages of "adolescence proper" and "late adoles-
cence." 
Conflict resolution is demonstrated both in the content of 
interaction that is typical of adolescents in transition and in 
the process of the interaction. The adolescent in both stages 
is in the process of negotiating a new role forhimself within 
the family. He is trying out new modes of communication in an 
attempt to solidifY his ovn identity. Since his major task is to 
separate out those values that he wishes to maintain and those he 
wishes to discard, he is in a state of conflict with his family. 
The values he must renounce are his parents' values. The freshman 
is just beginning this process of individuation. He must learn new 
styles of interaction that will enable him to test out his new 
behavior within the family and at the same time maintain some degree 
of harmony. The senior is consolidating his life style and has 
learned to a greater extent to do this. The parents of the senior 
are more familiar with his style of interaction. Since the··senior 
is older and soon to be leaving the family, his parents are more 
likely to acknowledge his ideas and mode of conflict resolution. 
Both empathy and affective means of expression are equally in-
fluenced by the two stages of adolescence. It is more likely that 
the late adolescent and his parent can take each others' roles in .a 
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more reciprocal and equal way than can the younger adolescent. 
Tension within the family is thus lowered and the resulting inter-
action is more efficient. 
H6: Compared to girls described as low inferred identifiers, 
those who are described as high inferred identifiers will tend to 
show more empathy and reciprocal role taking with their mothers. 
This hypothesis is bas.ed on the idea that inferred identifica-
tion is related to role taking. The higher the perceived similarity 
between mother and daughter, the greater the empathy and the more 
able each will be to take the role of the other. High inferred 
identifiers perceive themselves as having similar characteristics 
as their parents. It would, therefore, be easier to predict the 
others' response since it is similar to the response of the high 
inferred identifier or predictable on the basis of a more empathic 
relationship. 
Low inferred identifiers perceive themselves as different from 
their mothers. This increases the difficulty in prediction since 
the need to see the mother as different is likely to distort the 
ability to accurately perceive the other. This occurs since one's 
view of another person is affected by how one expects the other to 
be. One's experience of another is only partly directed by the 
reality of the other person (Laing, Phillipson, Lee, 1966). 
H
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: Compared to girls described as low inferred identifiers, 
those characterized as high inferred identifiers will show more 
efficient interaction with their mothers with regard to conflict 
resolution style, equality of interaction, and interpersonal sub-
jective aspects of communication. 
This hypothesis is based on the idea that the greater the per-
ceived similarity the more efficient the interaction. Since 
efficient interaction involves mutual und'erstanding and collabora-
tion in problem solving, it is to be expected that the greater 
amount of empathy and role taking that accompanies higher levels 
of inferred identification would facilitate efficient interaction. 
Inferred identification for freshmen and for seniors appears to 
be qualitatively different. For both it may result from a greater 
amount of empathy, understanding, compliance, or sympathy. For 
freshmen it may stem from the girl's not yet reaching the stage of 
"adolescence proper" and still being in the pre-rebellious stage 
of "early adolescence." For seniors high inferred identification 
may be based on knowledge of the parent and the self. It may also 
result from the different social tasks confronting the girls in the 
two age groups. The seniors are leaving home, while the freshmen 
are not. For the seniors, the pressure to devaluate is not as great 
since their moving away is an actual leaving home and family, as 
opposed to the psychological separation from the parents. There 
may, then, be an interaction effect between inferred identification 
and high school class level. 
CHAPTER IV 
METHODS AND PROCEDURES 
Introduction 
Since the purpose of this study is twofold, the method is two-
fold. Part one is designed to provide subjects for part two and to 
provide data on the relationship between high school class level and 
inferred identification. Part two is designed to provide data on 
the relationship between mother-daughter interaction in four sub-
groups of high school students: freshmen who scored high on measures 
of inferred identification, freshmen who scored low on measures of 
inferred identification, seniors who scored high on measures of 
inferred identification, and seniors who scored low on measures of 
inferred identification. The following is a schematie representa-






Instrument and scales 
1. Semantic Differential 
2. California Personality Inventory 
1. Revealed Differences Questionnaire 
2. Concrete Preferences Form 




The entire senior and freshman classes from a suburban Roman Catholic 
girls' high school were invited by the principal to participate in 
the study. Fifty-four seniors out of a total class of sixty or 90% 
and sixty-seven freshmen out of a total class of seventy-two or 93% 
elected to participate. All the girls were from middle or upper 
class homes and had scored at the average level or higher on school 
administered intelligence tests. Since participation was voluntary 
and arranged by the principal, the experimenter had no information 
on those students who did not participate. 
2. Setting: 
A time that was scheduled as a free period for both the freshmen 
and senior classes was established as the scheduled time for the 
study. The d~y preceding the study the students were invited to 
participate in a doctoral research study on "how high school girls 
think about themselves and their mothers." The principal extended 
the invitation in the home rooms of the students. On the day of 
the study the principal announced that the study would take place 
in the school auditorium and would all those students who wished to 
participate please come to the auditorium during their free morning 
period. The room is a large auditorium that seats about two hundred 
and fifty students. The seats had no built in writing surface, so 
that the girls had to use their books to write on. The classes 
appeared on time for the study and sat down quietly. Microphones 
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were available so that all students could hear. 
3. Procedure: 
As soon as the girls were seated, the principal explained that 
participation was voluntary, but desirable and introduced the 
experimenter and one research assistant. A copy of the modified 
California Personality Inventory and the Semantic Differential was 
given to each of the girls. For directions see Appendix E. 
The experimenter then began answering "What do I do" questions 
from some of the girls. The directions were essentially repeated 
verbatim and no further clarification seemed necessary. 
The students took about thirty minutes to fill out the ques-
tionnaires. The questionnaires were collected at the door. All 
the girls thanked either the experimenter or the assistant for being 
allowed to participate. Some said they would have more questions 
if asked to continue. Others said that thinking about their 
mother's way of thinking was fun and new. One girl asked how this 
could be helpful to research since all of the girls were different. 
All students were given a score of inferred identification from 
the questionnaires and assigned a rank within their class. 
Part Two 
1. Subjects: 
Thirty-two mother-daughter dyads participated in the interaction 
part of the study. The girls all met the following criteria: they 
came from intact families with from two to seven children; they were 
at least of average intelligence as determined from school records; 
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and there was no emotional disturbance in the family severe enough 
to warrant hospitalization. The above data was obtained from school 
guidance files and verified by the principal. From ranked scores 
on the inferred identification measures the top scoring sixteen 
freshmen and sixteen seniors and the bottom scoring sixteen fresh-
men and sixteen seniors were considered eligible. 
2. Procedure: 
A letter was sent to the mothers of the girls on the lists. Eight 
letters were sent out at a time so that appointments could be made 
as close to the time of receipt of the letter as possible. The 
high and low scoring seniors and freshmen were mixed on the lists 
so that the experimenter would not know immediately if the student 
was classified as a high or low inferred identifier. Since emphasis 
was placed on rank, the top and bottom eight students were simply 
alphabetized while the remaining eligible subjects were both ranked 
and alphabetized. 
Fifty letters were sent to obtain thirty-two subject families. 
See Appendix D for a copy of the letter. Twelve mothers of fresh-
men and six mothers of seniors refused to participate. Five mothers 
of high inferred identifying freshmen, four of high inferred identi-
fying seniors, seven of low inferred identifying freshmen and two of 
low inferred identifying seniors refused. These figures were tested 
with a Chi Square test and found not significant. For anaLvsis see 
Tables 24 and 25, Appendix A. 
Within five days of mailing the letters, the mothers were 
called by either the experimenter or the research assistant and 
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asked if they and their daughters wished to participate. If they 
agreed, an appointment was set up for the experimenter and research 
assistant to come to the participant's home and meet with the mother 
and daughter together for about an hour. The mothers were told on 
the phone that they and their daughters would be filling out a short 
questionnaire and then would discuss together several items from the 
questionnaire. 
If the mother refused to participate, she was asked for her 
reasons. Two families refused because of illness. Four preferred 
not to give reasons. Three refused for reasons of invasion of 
privacy. Three refused because they were afraid the study would 
be similar to the then showing television documentary "An American 
Family." The remaining refused because the mother or daughter 
worked at times such that would make scheduling a visit to the 
home impossible at a reasonable hour. 
If the mother was reluctant, an appointment was made and the 
mother was told that if she chose not to participate, she could 
cancel the appointment. Of the four appointments made this way, 
none cancelled. After the appointment was made, directions to 
the family's home were requested. 
Once the experimenter and the research assistant arrived at 
the home, a short explanation of the study was given: the mother 
and daughter would each fill out a short questionnaire and then 
discuss several items. The experimenter attempted to keep pre-
liminary conversation to a minimum. Discussion was limited to 
the facts that this was a research study for a doctorate in 
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psychology and the second part of the study in which the daughter 
had previously participated. Further conversation was discouraged 
by saying that all families felt better about the study once they 
had started and that beginning was the quickest and easiest way 
to let ~hem know what the study was really about. For all families, 
this was sufficient. Where the meeting took place, i.e. the 
kitchen, dining room or living room was left to the mother's discre-
tion. 
Experimenter then gave both the mother and the daughter a copy 
of the Revealed Differences Questionnaire. The following directions 
were given: 
Please fill this out for yourself and try to predict how 
your mother/daughter would answer. There are two answer 
columns: one for your own answer and one for your pre-
diction of how the other one will answer 
After the pair completed the questionnaire, they were each given a 
Concrete Preferences Form to fill out. While they were doing this 
the experimenter selected the first three items on the Revealed 
Differences Questionnaire on which the mother and daughter disagreed. 
Mother and daughter were then given back their own forms and 
were told that they disagreed on three items. Experimenter then 
asked them to discuss the three items and see if they could come to 
some agreement. These discussions were recorded with a small battery 
operated cassette tape recorder with the microphone placed as nearly 
equidistant between the two as possible. While the mother and 
daughter were discussing the questions, the experimenter and research 
assistant filled out an overt behavioral similarities form. If the 
mother or daughter tried to include the experimenter in their 
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discussion with questions such as "Do most families agree?" or 
"What if we don't agree?" or "Is there a right answer?'' They were 
told to try to come to an agreement and to talk as if the experi-
menter were not present. 
After they completed their discussions, the tape recorder was 
turned off and the families were asked if they wanted to hear the 
tapes. Some did, and, at times, included other members of the 
family in this part. Since this was not considered part of the 
controllable or relevant data, whatever the family wished to do was 
accepted and noted, but not considered part of the study. The ex-
perimenter then thanked the families for their participation, told 
them they would receive a summary of results, repeated the fact 
that they would not be able to identify their own family from the 
results they received, and answered any questions they might have 
had on the study. 
Questionnaires, rating sheets and tapes were marked with the 
time and date of the appointment as well as name to keep materials 
together. 
Instruments: 
1. Inferred Identification Measures: 
a. Semantic Differential: A measure of identification based 
on the measure of connotations. If identification is 
described as the relationship between one person's set of 
meanings and a model's set of meanings, then a measure of 
the acquisition of evaluative connotations can serve as a 
measure of inferred identification (Osgood, Lazowick, 1955; 
Yelen, 1969). 
44 
Scoring consists of counting the differences in scale 
positions for each concept, summing and squaring these, 
then obtaining the square root of the sum of differences. 
This yields a D score. The higher the D value, the lower 
the level of inferred identification. Conversely, the 
lower the D score, the higher the level of inferred 
identification. 
The instrument consists of 9 bipolar scales composed 
of three factors: evaluation, activity, and potency. 
Ten concepts are rated on these nine scales. For actual 
format see Appendix E. 
b. California Personality Inventory: Forty-nine selected 
items from the Tolerance Scale, the Social Participation 
Scale and the Male-Female Scale that are used to measure 
inferred identification when the subject rates himself and 
his parent on a standardized personality inventory (Gough, 
1951; P~ne and Mussen, 1965). Scoring is a simple count 
of the number of same answers for self and for mother. 
The higher the score, the higher the level of inferred 
identification. Conversely, the lower the score the lower 
the level of inferred identification (Appendix E). 
2. MOther-Daughter interaction measures: 
a. Revealed Differences Questionnaire: Fifteen items selected 
and modified to provide discussion material for the inter-
action sessions, to provide a measure of ability to take 
the role of the other by prediction of the other's response, 
and to provide a further index of inferred identifica-
tion through the number of same answers for mother and 
daughter (Mishler, Waxler, 1968). Scoring of the ques-
tionnaire consists of counting the number of same answers 
as a measure of actual identification; cmmtinp: the 
number of same answers and predictions as a further measure 
of inferred identification; counting the number of accurate 
predictions for both mother and daughUr and takinp, the 
absolute difference of these as a measure of reciProcity 
of prediction and role taking; and choosinp, the first 
three items that the dyad disagreed on as discussion items 
(Appendix F). 
b. Concrete Preferences Form: Fourteen questions designed to 
explore behaviors that may reflect identification. They 
survey behaviors, preferences and habits that are taken 
for granted and performed without much thought or plan-
ning. This is an attempt to screen out a social desira-
bility variable. 
Scoring consists of the number of items the mother and 
daughter answered the same (Appendix H). 
c. Behavioral Similarities Form: Fifteen rating scales of 
non-verbal similarities and differences. Mother and 
daughter were rated by two raters during the time they 
filled out'the Concrete Preferences Form and discussion 
of Revealed Differences items. Measures were in five 
categories: hair, makeup, clothing, posture, and 12;estures 
and categorized as highly similar, some similarities, 
some differences, and highly dissimilar. Scoring con-
sists of assigning a three value to the highly similar 
category, a two value to the some similarities, some 
differences category and a one value to the highly 
dissimilar category. These values were summed for each 
rater separately as a reliability measure, then summed for 
both raters. The final score in Behavioral Similarities 
consisted of a summed score of both raters' individual 
scores (Appendix G). 
3. Interaction Coding 
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a. Frequency measures: Twenty interaction behaviors that can 
be categorized as facilitative or non-facilitative communi-
cation patterns in mother-daughter interaction. Three 
general areas are included: Affective Codes, frequency of 
conflict and conflict resolution style; Empathy codes; and 
control codes. Affective Coding includes laughing, number 
of hostile comments, number of arguments, number of workinr, 
through arguments, and number of defensive arguments. Em-
pathy Coding includes accurate summarizing, acknowledging 
the existence of differences, de~ying the existence of 
differences, premature summarizing, questions to the other, 
and checking out for accuracy of fit. Control coding in-
cludes accurate summarizing, acknowledging the existence 
of differences, denying the existence of differences, 
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premature summarizing, questions to the other, and 
checking out for accuracy of fit. Control coding includes 
interruptions, simultaneous speech, reward for aRreement, 
reward for disagreement that leads to behavior change, 
reward for disagreement that does not lead to behavior 
change and compromises. 
Scoring was done by two independent coders and consisted 
of the sum of individual coders' frequency counts. This 
frequency count was obtained from the tapes to which the 
coders listened independent of each other. Reliability 
measures were obtained for each code through correlation 
coefficients. The scores for the two coders were then 
summed to provide final interaction scores. For format 
and explanation of individual codes, see section on 
coding (Appendix B). 
b. Interpersonal Measures: Subjective judgment meas1rres con-
sisting of eight items rated by two independent coders on 
a one-to-seven scale between two bi-polar adjectives. 
Ratings were made following the discussion of each of 
three Revealed Differences items form the taped discussions. 
Ratings were made separately for mother and daughter. The 
items are humor-serious; warm-cold; rational-eMotional; 
angry-loving; mono-affective - many levels of affect; over-
control - under-control; explicit control-tacit control; 
and high affective tuning-low affective tuning. 
Scoring consists of summing the scores for mother and 
for daughter separately across each of the three discussion 
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items. For all but the two control indices, mother and 
daughter scores were then added together to provide a 
total score for each family. The two control items are 
scored by obtaining the absolute difference between the 
mother and the daughter's score. Each coder performed 
these two scoring procedures separately, for purposes of 
obtaining reliability measures. The final score was the 
sum of the two independent coder ratings. For elabora-
tion of the individual codes, see section on Coding 
(Appendix B). 
c. Non-interactional codes: three codes less affected by 
social desirability designed for further exploration 
of the interaction process. These consisted of who 
was the first to speak in each item, how long was the 
total duration of the interaction, and a discrepancy 
score for differential amounts of talking time for 
mother and daughter. Scoring was done by one coder. 
First to speak score is a one or zero score. If in 
two out of three or three out of three the discussion 
items the daughter initiated interaction, the family 
received a score of one. If the mother initiated 
interaction in two out of three or three out of three 
discussion items, the family received a score of 
zero. Total interaction time is a score consisting 
of the number of seconds the discussion of the three items 
took. Differential talking time score was obtained by 
calculating the absolute difference between the number 
of seconds the mother spoke throughout the three discussion 
items and the number of seconds the daughter spoke through-
out the three discussion items. 
Training of coders and raters 
Coding was done by the experimenter and one research assistant. 
No training seemed necessary for the research assistant to rate the 
mothers and daughters on the behavioral similarities scale during the 
interaction session. However to insure that the experimenter and the 
research assistant were observing the same things, they independently 
rated a group of ten college students divided into five pairs. Since 
no major discrepancies arose, no discussion or training followed. 
However, for coding the tapes, extensive exploration of the 
interpretation of the codes was essential. An initial description of 
the codes was written {see Appendix B on coding) and presented to the 
research assistant. Ten college students in pairs discussed several 
of the revealed differences items. The coder and the experimenter 
then went through each of the discussion items {n=l2) and coded them 
from the description of codes. This was done with no discussion be-
tween the two coders. After the two coding forms were compared, all 
differences were discussed. Five more discussion items were then in-
dependently coded and compared. Reliability was considered satisfactory; 
therefore no further training or discussion ensued. 
The actual interaction tapes were never discussed by the experi-
menter and the coder, either at the time of the study or durin~ the 
coding time. 
Reliability: 
1. Inferred identification measures: 
n=l21 
50 
Semantic Differential and California Personality Inventory: 
r= -0.58 
2. Behavioral similarities: 
n=32 
r= +0.99 
3. Interaction Codes n=32 
1. Working through arguments r= +0.91 
2. Accurate summarizing r= +0.99 
3. Acknowledging differences r= +0.97 
4. Total number of questions r= +0.99 
5. Checking for fit r= +.92 
6. Reward for agreement r= +0.96 
7. Rew, Disagree--beh. change r= +0.92 
8. Compromises r= +0.87 
9. Number of hostile comments r= +0.98 
10. Defensive Arguments r= +0.98 
11. Denial of Differences r= +0.97 
12. Rew, Disagree.--no change r= +0.81 
13. Premature summary r= +0.97 
14. Laughing r= +0.99 
15. Number of arguments J:C +0.96 
16. Interruptions r= +0.97 
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17. Simultaneous Speech r= +0.98 
18. Humor-serious r= +0.96 
19. Warm-cold r= +0.96 
20. Rational-Emotional r= +0.88 
21. Angry-loving r= +0.92 
22. Mono-affective-many levels r= +0.98 
23. Over-control-under-control r= +0.96 
24. Explicit control-tacit control r= +0.90 
25. High Affective tuning-low tuning r= +0.98 
CHAPTER V 
RESULTS 
Data analysis for the eight hypotheses consists of the t test 
for the comparison of means, two by two factorial analysis of 
variance, Pearson Product Moment correlation coefficient, and a 
factor analysis of the thirty-six dependent variables. Results 
shall be presented by individual hypothesis rather than by de-
pendent variables since some of the dependent variables are in-
volved in more than one hypothesis. Surr®ary tables of analysis of 
variance and other statistical studies will be found in Appendix A. 
H
1
: Compared to freshmen, seniors will have higher inferred 
identification scores on: 
A. the modified California Personality Inventory 
B. the Semantic Differential 
On the California Personality Inventory no differences were found 
between freshmen and seniors. (t=0.257; n.s.). On the Semantic 
Differential seniors scored significantly higher in inferred identi-
fication than freshmen (t=2.47; p= (.005). 
TABLE 1 
















Thus statistical analysis provides partial confirmation of Hypothesis 
One. Significant res11lts were obtained for the Semantic Differential, 
while no significant results were obtained for the California Person-
ality Inventory. Both instruments were used to determine scores of high 
and low inferred identification. To be included in the interaction 
sample, a girl must have scored in the top or bottom quarter on the 
California Personality Inventory and in the top or bottom third on 
the Semantic Differential. Of the two instruments, the Semantic Dif-
ferential has been used more frequently to measure identification. 
It measures connotations, while the California Personality Inventory 
asks specific questions. The difference between the two instruments 
may be somewhat accounted for in the discrepant attitude of the girls. 
After taking both instruments, the girls in general enjoyed the Semantic 
Differential and were able to associate more easily how they thought 
their mothers might answer, while they felt the California Personality 
Inventory was more confining and based on concrete knowledge. Perhaps 
the Semantic Differential captures attitudes and values, whereas the 
California Personality Inventory requires bits of information. 
In order to explore further the relationship between the two 
instruments, the following correlations were performed: 
freshmen: r= -.49; seniors: r= -.68; total sample: r= -.58 
Ih each case the negative correlation based on scoring procedures was 
expected. 
H2: Compared to freshmen, seniors will be better predictors of 
their mothers' responses on the Revealed Differences Questionnaire. 
No significant results were obtained for this hypothesis. (F = 
0.011; n.s.). According to this analysis no significant differences 
appear between freshmen and seniors in their ability to predict their 
mothers' responses. Scores ranged from eight to fourteen accurate pre-
dictions with a mean score of 10.84. The lack of significant results 
may result from the narrow range of scores, or from the fact that the 
daughter's age and stage of adolescent development does not affect 
her ability to predict her mother's responses. 
H3 : Compared to mothers of seniors, mothers of freshmen will be 
more accurate in their predictions of their daughters' responses on 
the Revealed Differences Questionnaire. 
According to analysis of variance data (F = 3.477; p= (.10), mothers 
of the freshmen in this sample appear to be better and more accurate 
predictors of their daughters' responses than are mothers of seniors. 
On the Revealed Differences Questionnaire, the mothers of freshmen more 
accurately predicted their daughters' responses on individual items 
than did mothers of seniors. The range of accurate predictions was 
from eight to thirteen out of a possible fifteen items. For freshmen 
the mean score was 10.69; for seniors, 9.75. 
TABLE 2 
SIGNIFICANT RESULTS IN PREDICTION OF DAUGHTER'S RESPONSES 
Source s.s. d.f. m.s. F p Direction 
h.s. class 7.031 1 7.031 3.477 ( .10 predicted 
inf. ident. 0.031 1 0.031 0.015 n.s. 
AB 3.781 1 3.781 1.870 (.25 hi inf fr 
error 56.625 28 2.022 
The mothers of freshmen are•better predictors than mothers of seniors. 
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H4: There will be a significant difference between freshmen 
and seniors in specific aspects of identification: 
A. the Concrete Preferences Questionnaire 
B. the Behavioral Similarities Rating Scale 
C. the number of same answers as mother on the 
Revealed Differences Questionnaire. 
Hypothesis Four is a measure of actual identification through non-
verbal similarities, identical answers and verbal report of sim-
ilarities. Both mother and daughter answered questions or were 
rated on all instruments, and the scores were compared. This, 
then, is a measure of tested rather than perceived similarity. The 
results of analysis of variance confirm that there are no signifi-
cant differences between the two classes. The intercorrelation 
between Concrete Preferences and Behavioral Similarities i~ 0.51696; 
between Concrete Preferences and Number of same answers and predic-
tions is -.04355; and between Behavioral Similarities and Number of 
same answers and prediction is -.18302. For statistical analysis, 
see Table 18, Appendix A. According to this analysis and this sample 
of thirty-two mother-daughter dyads, there seems to be no difference 
between freshmen and seniors. 
H5: Compared with freshmen, seniors will show more efficient 
interaction with their mothers in three areas of measurement: 
A. Interaction style frequency measures 
B. Interaction style mother-daughter balance 
C. Interpersonal subjective measures 
In examining these results it must be remembered that this 
represents about twenty minutes of interaction time in an artificial 
setting. The following frequencies of interaction items were 
obtained: 
TABLE 3 
FREQUENCY OF INTERACTION BEHAVIORS: A 
Behavior 




questions to other 
checking for fit 










































P Frequency Range 
( .10 7 to 36 
n. s. 0 to 9 
n.s. 0 to 13 
n.s. 0 to 35 
(.10 0 to 17 
n.s. 0 to 11 
n. s. 0 to 4 
(.05 0 to 8 
(. .01 0 to 1 
n.s. 0 to 9 
(.10 0 to 17 
n. s. 0 to 7 
n. s. 0 to 8 
n. s. 0 to 9 
n.s. 300 to 1680 sec 
57 
As this table shows, results are based on relatively low frequency for 
each behavioral item. Interaction consists of much more than the items 
coded. Those selected were those thought relevant to identification 
at adolescence. Since the frequencies are low, one can only make 
inferences guardedly. 
Coding was done by two independent coders. Hence, statistical 
analysis is based on the sum of the ~wo coders' frequency counts. 
Reliability between coders will be found in Appendix A Table 22. 
The cumulative scores were then transformed into T scores for 
analysis of variance. Further statistical summaries will be found 
in Appendix A Table 18. 
The following significant results were obtained: 
TABLE 4 
SIGNIFICANT RESULTS IN INTERACTION FREQUENCY FOR H5 
Working through arguments 
Source s.s. d.f. m.s. F p direction 
HS class 450.000 1 450.000 3.145 (.10 predicted 
Compromises 
HS class 344.531 1 344.531 4.224 (.05 predicted 
Daughter-initiated arguments 
HS class 1.531 1 1.531 7-977 (.01 predicted 
Defensive arguments 
HS class 306.281 1 306.281 3.629 (.10 predicted 
Checking out accuracy of fit 
HS class 288.000 1 288.000 3.608 (.10 opposite 
For definition of terms see coding Appendix B. Hypothesis Five A then 
shows that seniors, as compared to freshmen, show more working through 
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arguments, more compromises, more daughter-initiated interaction and 
fewer defensive arguments - all significant in the predicted direction. 
Freshmen, however, show more checking out accuracy of fit than do 
seniors in their interactions with their mothers. 
B. Interaction style mother-daughter balance. Table 5 is a summary 
of the results and frequencies for the seven measures in this cate-
gory. 
TABLE 5 
FREQUENCY OF INTERACTION BEHAVIORS: B 
Behavior Mean F p Freguenc;y range 
Laughing 2.13 2.390 <.10 0 to 9 
Number of arguments 4.72 5.416 < .05 0 to 13 
Questions to other 8.25 0.971 n.s. 0 to 29 
Interruptions 3.81 0.120 n.s. 0 to 11 
Simultaneous speech 4.59 0.052 n.s. 0 to 20 
Compromises 2.25 0.120 n.s. 0 to 5 
Interaction time 158.40 4.316 < .05 60 to 720 sees 
The above scores are based on discrepancies. They are the differ-
ences between the frequency counts for the mother and the frequency 
counts for the daughter. Hence, statistical analysis is the comparison 
of the differences of the means. Significance is based on the lower 
mean difference. The following is a summary of the significant results: 
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TABLE 6 
SIGNIFICANT RESULTS FOR MOTHER-DAUGHTER BALANCE FOR H 
5 
Source m. s. d. f. s.s. F p direction 
Laughing 
HS class 215.281 1 215.281 2. 390 (.10 opposite 
Number of arguments 
HS class 480.500 1 480.500 5.416 (.05 predicted 
Interaction time 
HS class 282.031 1 282.031 4.316 (.05 predicted 
This table then shows that, compared to freshmen, seniors have more 
similar numbers of arguments and interaction time with their mothers, 
while freshmen and their mothers have a more equal number of inci-
dents of laughter. 
As in part A of this Hypothesis, the results are based on a 
short interaction time in an experimental situation. The types of 
behaviors studied are a fraction.of those possible. 
c. Interpersonal measures. There are eight interpersonal measures: 
TABLE 7 
INTERPERSONAL MEASURES FOR H5 
Measure F p 
serious-humorous 0.099 n.s. 
warm-cold 3.175 (.10 
rational-emotional 0.171 n.s. 
loving-angry 1.166 n.s. 
levels of affect 4.490 (.05 
affective tuning 0.211 n.s. 
Measure 
over-control - under-control 







The following is a table of the significant results: 
TABLE 8 







Mono-affective - many 
HS class 480.500 
Over-control - under 







Explicit control-tacit control 
HS class 520.031 l 
m.s. F p 
270.281 3.175 (.10 
480.500 4.490 (.05 
465.125 5-354 (.05 







This table shows that four out of the eight items were significant to 
the predicted direction with no results significant in the opposite 
direction. These interpersonal items were rated three times by each 
rater on a one to seven scale and summed. The scores then are the 
cumulative scores of two coders across discussion of three items 
from the Revealed Differences Questionnaire, each rated separately. 
Of.the three sections of this hypothesis, Part C seems the 
most supported by the data, with four items significant in the pre-
dicted direction. Part A receives moderate support, with four items 
significant in the predicted direction and one significant in the 
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opposite direction. Part B is most in doubt, with two items signifi-
cant in the predicted direction and one significant in the opposite 
direction. The interpersonal judgment scales seem to discriminate 
best between freshmen and seniors, while the low mean differences 
and mother-daughter balance measures are most in doubt. 
There are differences in interaction between freshmen and their 
mothers and seniors and their mothers. These seem to be in the direc-
tion of seniors and their mothers having more efficient communication 
than freshmen and their mothers. Their style of conflict resolution 
includes more arguments that facilitate resolution as opposed to 
defensive arguments. They compromise more and share interaction 
time more equally. Seniors initiate discussion more often than do 
freshmen. The quality of interaction between seniors and their 
mothers is warmer, has more levels of affect, is more equal in 
control, both in type of control and in amount. Freshmen and their 
mothers laugh more and check out the accuracy of their perceptions. 
These may be tension reducers that seniors and their mothers no longer 
need. 
H6: Compared to low inferred identifiers and their mothers, high 
inferred identifiers and their mothers will show more reciprocal pre-
diction of the other's response on the Revealed Differences Ques-
tionnaire. 
No significant difference between the two groups appeared with this 
sample. (F=l.l61; n.s.). (For further statistical stu~y see Table 
18 Appendix A). 
62 
H7: Compared to low inferred identifiers, high inferred 
identifiers will show more facilitative interaction with their mothers 
on three types of measures: 
A. Interaction style frequency counts 
B. Interaction style mother-daughter balance 
C. Interpersonal measures 
A. Interaction style frequency counts. There are fifteen measures 
of frequency: 
TABLE 9 
FREQUENCY MEASURES FOR H
7 
Measure 
working through arguments 
accurate summarizing 
acknowledgment of differences 
questions to the other 
checking for fit 
reward for agreement 
reward for disagreement 





denial of differences 
premature summarizing 
reward for disagreement, not 



































The following is a table of significant results: 
TABLE 10 
SIGNIFICANT RESULTS FOR FREQUENCY MEASURES FOR H7 
Source s.s. d.f. m.s. F p direction 
Acknowledging differences 
Inf. ident. 413.281 1 413.281 4.793 Co5 predicted 
Checking for fit 
Inf. ident. 612.500 1 612.500 7.673 
/ 
\ .01 predicted 
Compromises 
Inf. ident. 399.031 1 399.031 4.892 
/ 
\.05 predicted 
As the above table shows, high inferred identifiers show more 
acknowledgment of differences, more checking for fit and more 
compromises than do low inferred identifiers. For frequency range 
of items, see Table 3. There are no significant results that point 
in the opposite direction from that predicted. All three of these 
items fall into the facilitative interaction category. As opposed 
to conflict resolution style, these three relate to the quality of 
interaction, to the more empathic aspects of interaction. 
B. Interaction style mother-daughter balance. There are seven 
measures in this category: 
TABLE 11 




number of arguments 0.001 
questions to the other 0.469 
interruptions 0.300 
simultaneous speech 3.592 
compromises 0.752 
interaction time 0.402 










SIGNIFICANT RESULTS - MOTHER-DAUGHTER BALANCE FOR H7 







m.s. F P direction 
312.500 3.592 (.10 opposite 
There is only one significant result in this category, and it is in 
the opposite direction from that which is predicted. Low inferred 
identifiers as opposed to high inferred identifiers tend to show 
more simultaneous speech. For range of results see Table 5. These 
are measures of low mean differences. This result indicates that low 
inferred identifiers and their mothers have lower mean differences 
than high inferred identifiers and their mothers. The range was 
from 0 to 20. This is a greater range than some of the other outcomes. 






levels of affect 
affective tuning 
TABLE 13 









over-control/under control 7.253 
explicit-tacit control 6.924 











SIGNIFICANT RESULTS: INTERPERSONAL MEASURES FOR H
7 
Source s.s. d.f. m.s. F n 
Warm-cold 
inf. ident. 586.531 1 586.531 6.890 (.025 
Loving-angry 
inf. ident. 850.781 1 850.781 9-774 (.005 
Over-control - under-control 
inf. ident. 630.125 1 630.125 7-253 (.025 
Explicit-tacit control 







As these results indicate, there is clearly a difference between high 
inferred identifiers and low inferred identifiers in the predicted 
direction. In their interaction with their mothers they are warmer, 
more loving, and more equal in control, both in quantity and in 
quality. The interpersonal measures were scored separately by 
two independent coders and scored for three individual discussion 
items. The final score is the cumulative score of the two coders 
on three discussion items. These scores were then transformed into 
T scores for analysis of variance. 
Only part C with four significant items in the predicted 
direction and none in the opposite direction, clearly supports 
l~pothesis Seven. Part A has some tentative support, with three 
significant items in the predicted direction and none in the oppo-
site, while part B has no support at all, with only one item 
significant in the opposite direction. 
Additional Findings 
Although not included in the hypotheses, significant interac-
tion results were obtained from the interplay between high school 
level and inferred identification score. The following results 
were obtained: 
TABLE 15 
SIGNIFICANT INTERACTION RESULTS 
DeEendent Variable F p direction 
reward for disagrement, 3.535 (.10 high inf. fr. 
behavior change 
daughter-initiated interaction 4.070 (.05 low inf. srs. 
balanced number of arguments 2.728 (.10 low inf. srs. 
serious-humorous 3.782 (.10 high inf. fr. 
This table shows that, compared with the other three groups, high in-
ferred identification freshmen and their mothers showed more reward 
for disagreement with subsequent behavior change; low inferred identi-
fication seniors initiated more interaction with their mothers; low 
inferred identification seniors showed a more balanced number of argu-
ments with their mothers; and high inferred identification freshmen 
and their mothers were more serious than humorous. 
All subjects will show a positive correlation between the 
California Personality Inventory score and the number of same answers 
and predictions on the Revealed Differences Questionnaire. This is 
an attempt to reassess inferred identification.by having the subjects 
repeat on a different instrument the same process of answering a ques-
tion for themselves and then attempting to answer as their mothers 
would answer. Since the process is the same, one would expect a 
positive relationship between this measure of perceived similarity and 
the California Personality Inventory measure of perceived similarity. 
This is confirmed (r= +.38, p=(.025, n=32). There is a significant 
positive relationship between the use of these two measures. It is not, 
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however, as high as the correlation between the California Personality 
Inventory and the Semantic Differential (r= -.58). The difference in 
degree of correlation could result from several sources. The sample 
size for the earlier correlation was one hundred and eight, while the 
latter correlation had a sample size of thirty-two. The Semantic 
Differential and the California Personality Inventory have been used 
in the past (with these specific directions to establish set) to 
measure inferred identification, while the Revealed Differences Ques-
tionnaire has not. The it~ms in the two instruments are questions or 
connotations to be evaluated, while the Revealed Differences presents 
situations and alternatives. The girls' mothers were present and 
simultaneously taking the Revealed Differences Questionnaire, while 
during the earlier testing the girls were with their high school 
classes. 
For details of the analyses of variance for all the hypotheses, 
see Table 18 Appendix A. For a summary of significant results for 
high school class, see Table 20 Appendix A. For a summary of sig-
nificant results for inferred identification scores see Table 21 
Appendix A. 
Factor Analysis Data: 
Since this study has thrity-six dependent variables, factor 
analysis and intercorrelation among the variables seemed useful. The 
dependent variables sorted themselves into twelve factors. The fac-
tors were named according to the three dependent variables that con-
tributed most heavily to that factor. They all fall into four major 
categories: empathy factors, control factors, affective factors and 
similarities factors. The following elaboration of the categories 
seemed appropriate: empathy factors include awareness of interaction, 
emotional awareness, role taking and perceived similarities. Control 
factors include competitive, qualitative, interactional and inter-
personal forms of control. The affective factor is a conflict reso-
lution factor. The similarities factors include non-interactional 
and cognitive similarities. The following table demonstrates this. 
TABLE 16 
THREE LARGEST DEPENDENT VARIABLES 
CONTRIBUTING TO FACTORS 
Factor Dependent variables 
1. awareness of interaction 8 accurate summarizing 
9 acknowledging differences 
11 checking for fit 
2. emotional awareness 17 denial of differences 
32 angry-loving 
36 affective tuning 
3. competitive 6 reciprocity of prediction 
15 number of hostile comments 
25 simultaneous speech 
4. qualitative control 22 number of arguments 
34 over-control - under-control 
35 explicit control-tacit control 
5- perceived similarities 2 mother's right predictions 
5 number of same answers 


















6. interactional control 13 rewa~d/disagreement, 
behavior change -0.70884 
14 compromises -0.75929 
26 compromises m-d -0.75006 
7. non-interactional 
similarities 3 concrete preferences 0.84555 
4 behavioral dimilarities 0.76520 
34 over-control - under-control -0.42344 
8. cognitive similarities 1 daughter's right predictions 0.77711 
10 total number of questions 0.58202 
31 rational-emotional 0.75063 
9· facilitative role taking 1 6 reciprocity of prediction 0.42372 
12 reward for agreement 0.61684 
21 laughing -0.85116 
10. conflict resolution 7 working through arguments -0.90839 
18 premature summary -0.54037 
24 interruptions -0.46368 
11. facilitative role-taking 2 2 mother's right predictions -0.56772 
11 checking for fit -0.53624 
20 first to speak, daughter 0.79339 
12. interpersonal control 19 reward for disagreement, 
no change -0.81528 
25 interruptions -0.60402 
16 defensive arguments -0.55460 
For locations of all the dependent variables in a factor, see Table 23 
Appendix A. 
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Because of the large number of factors it appears that these results 
are best used descriptively. The groupings are somewhat artificial, but 
also correspond roughly with the coding categories. For coding cate-
gories, see coding record sheet, Appendix B. 







FACTOR CLUSTERS AND NAMES 
Factor Label 
1 awareness of interaction 
2 affective awareness 
5 perceived similarity 
9 facilitative role-taking 





10 conflict resolution 
7 non-interactional 
8 cognitive 
These four groupings approximate the initial three major categories 
of codes that the interaction was scored for: empathy, affective and 
control. In addition, the dependent variables include the non-inter-





This study explored three general areas 1) the impact of the 
different developmental tasks in the stages of "adolescence proper" 
and "late adolescence" on inferred identification; 2) the differences 
in mother-daughter interaction as a function of these developmental 
stages; and 3) the differences in mother-daughter interaction as a 
function of high versus low inferred identification. Using Erikson's 
theory and Blos' developmental stages, seven hypotheses were generated 
to test verbal communication, nonverbal communication, role-taking or 
empathy, and concrete, behavioral similarities. 
Hypothesis One sought to test the differences between "adolescence 
proper" (freshmen:) and "late adolescence" (seniors) in inferred identi-
fication. Inferred identification involves acknowledging similarity 
to one's parent. This differs from imitation in that imitation involves 
the acquisition of a behavior pattern with no attachment to the obJect. 
Inferred identification is a more global concept. It involves atti-
tudes as well as behaviors that one perceives as similar to the parent's. 
Inferred identification was measured by applying a specific set of 
directions to two different instruments: the Semantic Differential and 
the California Personality Inventory. On the Semantic Differential 
seniors scored significantly higher in inferred identification than 
did freshmen, while no difference was found on the California Person-
ality Inventory. One might speculate that the different developmental 
tasks with their accompanying defenses for the two stages affect 
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inferred identification, but affect it differently depending on 
the content of the cognitive stimulus used. 
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The Semantic Differential requires the subject to evaluate connota-
tions of words. The California Personality Inventory requires that 
the subject answer specific informational questions. It has been 
proposed that seniors are less likely to be in a state of rebellion 
as compared to freshmen. The "late adolescent" is more comfortable 
with her own identity and therefore feels less pressure to see herself 
as different from her mother. She is better able to view realistically 
both herself and her mother and to appraise accurately the differences 
and similarities that exist between them. The girl in "adolescence 
proper" is more actively separating herself from her mother. Being 
like her mother, regardless of reality, may be dysfunctional to her 
own identity development. She must distance herself in every way 
from her parents in order to filter out those parental identifications 
based on social adaptation from those based on infantile needs. She 
is thus less likely to view objectively any questions that ask her to 
label her mother as like herself. 
One interpretation of this finding is that on a task that 
measures connotations of words and has no concrete aspects, one would 
expect the seniors to see themselves as more like their mothers. They 
can deal with the task as presented without feeling the force of being 
different in order to differentiate themselves from their mothers. 
Freshmen, however, may not objectively view the task. They may see 
themselves as different no matter what the reality demands are. The 
California Personality Inventory creates a slightly different situation 
for the senior while still presenting the same developmental task to 
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the freshman. Here the girls are asked to answer specific questions 
for themselves and for their mothers. The senior is able to meet 
the demands of the situation by answering without the pull of necessity 
to be different. She can see differences as well as similarities 
based on her knowledge of her mother. The freshman is pulled between 
her knowledge of her mother and her need to be different. One might 
then speculate if measurement of inferred identification is a valid 
use of the California Personality Inventory. It appears to be more 
influenced by reality perceptions and social desirability than does 
the Semantic Differential. 
Defining oneself as similar or different to one's parent is a 
difficult task for adolescents in both stages since development of 
a separate identity is the pervasive task for all adolescents. Pro-
viding a task that involves the interplay between concrete knowledge 
of another person and the need to differentiate adds a dimension to 
the measurement of inferred identification that the judgment of the 
connotations of words does not. It doe~however appear that adoles-
cent defenses affect inferred identification:at different stages. 
Hypothesis Two suggests no differences between freshmen and 
seniors in their ability to empathize with their mothers as measured 
by their ability to predict their mothers' responses. One can here 
question the relationship between the ability to predict another's 
response and differences in adolescent stages. It is possible that 
it makes no difference what type of rebellion or identity differen-
tiation the girl is undergoing. She still must live within her 
family. This necessitates a certain amount of role taking and pre-
diction of parental behavior. This in itself provides a dimension 
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of empathy. 
The ability to take the role of the other is basic to the 
development of identification from childhood on. If the child 
cannot perceive what the other is doing, thinking and feeling, he 
is unable to internalize it sufficiently to form adequate parental 
identifications. One interpretation of the absence of differences 
between freshmen and seniors might be a lack of difference in actual 
identifications or in the ability to form identifications. It is 
assumed that the girls in the stage of "adolescence proper" and 
those in the stage of "late adolescence" have the ability to form 
identifications. Erikson states that what permits fusion also 
enables individuation to occur at a later stage. Role-taking is 
then one of those abilities that facilitate identification. Since 
the process of identification may not be affected in adolescence, 
both freshmen and seniors might equally be able to take the mother's 
role. Theprocess of identification does not change. What varies is 
the outward behavioral manifestations of the identifications. For 
example a girl might appear depressed and unhappy. Her parents may 
act happy and content and simultaneously demand that she be happy. 
The girl, then, is identifying with her parents' underlying sadness, 
while seeming to rebel against their happy facade. 
Hypothesis Three suggests that mothers of freshmen will be 
better predictors of their daughters' responses than will mothers 
of seniors. This hypothesis is the least grounded in the literature. 
Never.theless there is some basis for expecting that for the mothers, 
freshman behavior in specific situations is more predictable than 
senior behavior. 
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Relevant to this is work by Piaget suggesting that cognitive 
changes occur slower than behavioral changes. A child might break 
all the rules in a game that he is playing, but if questioned can 
state accurately all the rules and the importance of observing them. 
The seniors are developing thought processes related to both peer 
culture and parental values, but separate from both. They are at 
the end of a process of development of self that brings with it 
surprising combinations of conservative and liberal values and 
standards. They are more assertive and fear differing from their 
parents less than do freshmen. 
In informally discussing the study after the testing with the 
participating families,striking confirmation of this appeared. 
Mothers of seniors were surprised at the conservatism of their 
daughters' responses. They were surprised at the degree of dif-
ference between themselves and their daughters with their daughters 
more often in the direction of more traditional values. They were 
surprised at the degree of difference between the way they thought 
their daughters used to feel and how they were feeling the month 
before graduation from high school. The girls felt themselves to 
be more settled. All the seniors in the sample were going to 
college and knew where they were going. They were not only completing 
the process of differentiation from their mothers, but from their 
high schools, their friends, and the peer groups that they had be-
come so familiar with. 
The freshmen were more awkward in their relationships. They 
were just beginning to experience the new freedoms of high school. 
Their answers as a group fit the predictions of both sets of mothers 
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better than did the answers of the seniors. 
Hypothesis Four tests the relationship between adolescent stages 
and actual identification. Here both mother and daughter were 
tested on the same instruments. No differences in tested similarity 
or actual identification were found. The correlation .between the 
Concrete Preferences Questionnaire and the Behavioral Similarities 
Scale suggests that these two instruments are measuring the same 
type of similarity: that based on concrete behaviors and postures. 
The third measure of identification (the number of same answers on 
the Revealed Differences Questionnaire) appears to be assessing a 
different type of similarity. It is an attitudinal measure. This 
measure may correspond more closely to the definition of identifi-
cation, while the others may resemble imitation. The attitudinal 
measure did not correlate significantly with either of the other 
two measures. There may also be more than one type of identifica-
tion. 
One explanation for the lack of differences in actual identi-
fication between classes is that actual identification for both 
groups does exist to a degree sufficient to allow the girls to 
undergo the necessary transformations of adolescence. Actual 
identification is a basic process that may vary in degree or mani-
festation. How comfortable the girl is with her identifications, 
how aware she is of them, how willing or able she is to see herself 
as like her mother - these factors will vary, not the fact of 
identification. 
Rather, the presence or absence or identification varies as a 
function of pathology. Absence of parental identification accompanies 
a far greater degree of psychopathology than do shifts in parental 
inferred identification. Therefore there also appears to be no 
difference between the scores of high inferred identifiers and low 
inferred identifiers on measures of actual identification. See 
Appendix A Table 18. 
Acknowledging identification seems to have different meanings 
for freshmen and for seniors, while actual identification remains 
relatively constant. It seems that for seniors appearing like their 
mothers or labelling their mothers' behaviors and attitudes as 
similar to their own may stem from a degree of reality perception 
that they do indeed share attributes with their mothers to a greater 
or lesser extent. The younger girl may select a greater or lesser 
amount of inferred identification based not so much on a realistic 
appraisal of the similarities between herself and her mother, but on 
forces within herself that propel her to claim differences where none 
exist or to see similarities where none exist. 
Hypothesis Five relates differences between "adolescence proper" 
and "late adolescence" to efficiency of interaction between mother 
and daughter. Coding for interaction was divided into three general 
categories with three types of items in each category: control, 
conflict resolution and empathy - all divided into the forms of 
measure of frequency counts, mother-daughter balance and interpersonal 
subjective measures. These were chosen based partially on Mishler 
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and Waxler's finding that older children assume more power in family 
decision making. 
It was proposed that seniors will show more efficient interaction 
>lith their mothers than would freshmen. The interpersonal measures 
most clearly confirm this hypothesis, with support from the freauency 
counts and dubious support from the mother-daughter balance measures. 
Seniors show more working through arguments with their mothers than 
do freshmen. This is a key to conflict resolution style. A work·· 
ing through argument is one in which both mother and daughter or 
one of the pair gives the other the freedom to respond to a dis-
cussion item in a productive way. There is no element of the type 
of game in which one is forced into a "one down" position or forced 
to respond when one is unwilling. These are arguments based on 
knowledge or experience and preclude a certain degree of respect 
for the other. Seniors and their mothers show a greater degree of 
this type of communication than do freshmen and their mothers. 
Compromises are a form of interactional control. The person 
who offem the compromise resolves the argument if it is accepted. 
If a compromise is not offered, either a win-lose or a stalemate 
situation are maintained. Hence compromising is a method of 
facilitating resolution of conflict by offering equality of control. 
Neither the mother nor the daughter has to win. Rather they can 
adopt a point of view acceptable to both. In a very large amount 
compromises can be used to deny conflict, but since seniors also 
showed a large frequency of working through arguments, few defensive 
arguments, shared interaction time and shared number of argQments, 
it would seem that compromises were used here in the service of 
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efficient interaction rather than for a denial of differences. As pre-
dicted, seniors showed more initiation in beginning discussions than 
did freshmen. This was predicted on the basis of the kind of reserve 
one would expect in the interaction between early high school students 
and their mothers. Freshmen preferred to wait for their mothers to 
initiate discussion while seniors initiated more than their mothers. 
'rhe freshmen appeared dependent on their mothers to set the tone of 
the discussion while the seniors felt free enough to establish the 
tone themselves. 
Seniors showed fewer defensive arguments in their discussions with 
their mothers. This supports and complements the finding of more 
working through arguments. In the discussions between freshmen and 
their mothers, there was a quality or reluctance to participate on the 
part of the daughters that was balanced by some aggressiveness in argument 
on the part of their mothers. This often took the form of the argument 
where the daughter had to respond with personal experience whether she 
chose to or not, or if the daughter initiated the argument it was with 
a degree of resentfulness that was not quite hostile, but approached it. 
Contrary to prediction, freshmen and their mothers showed more 
checking out with each other the accuracy of their perceptions. It 
was assumed that checking for fit would measure empathy in that one 
individual was asking for validation of his ideas from the other person 
and checking out the fact that one had heard and understood the other 
accurately. However since the coding was done by adding the mother's 
behavior with the daughter's behavior, some information was lost. It 
appears that mothers of freshmen checked out the accuracy of fit of their 
perceptions in the service of encouraging their daughters to talk. It 
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often took the form of "You feel that this is what to do, right?" 
This type of statement fits the definition of checking for fit used 
for the coding and is facilitative in that it promotes discussion. 
What would have been more enlightening on differences between 
freshmen and seniors is a separate score on this for mother and 
for daughter. An even more facilitative use of checking for fit 
is balanced checking for fit when both mother and daughter are 
testing out their perceptions of each other's arguments and state-
ments to ensure clarity before proceeding. 
Compared to seniors, freshmen showed a greater amount of laughter 
on both the mother's and daughter's part. This was opposite to what 
was predicted and seems explainable in the light of laughter used in 
the service of anxiety and tension relief. Here freshmen and their 
mothers laughed more equally than did seniors and their mothers. This 
does not mean that there was quantitatively more laughter in the 
interactions between freshmen and their mothers, rather that there 
was more balance in the interaction. In looking over the raw data, 
there is a difference between the laughter seniors and their mothers 
experienced and that in the interaction between freshmen and their 
mothers. For seniors there was both less laughter and more humor, 
while for freshmen there was much nervous laughter with little change 
in the affective tone of the discussion. 
As predicted, seniors and their mothers shared more equally than 
freshmen and their mothers the total number of arguments and the total 
amount of speaking time. This seems to fit with the idea that there is 
more mutual respect between seniors and their mothers than between 
freshmen and their mothers. The freshmen were more reserved and more 
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dominated both in number of arguments and in interaction time by 
their mothers. They were less verbal and less free to express them-
selves. Their reluctance might have been due to their age and lack 
of ~amiliarity with the items, but was more likely due to the awk-
wardness that they experienced in having to discuss differences with 
their mothers. More mothers of freshmen claimed after the interaction 
session to have never discussed differences with their daughters 
before. This was never claimed by mothers of seniors. Agai~ since 
the freshmen are only beginning the process of breaking away from 
their families, this is to be expected. They are unsure of what freedom 
they do have in discussion while the seniors are more accustomed to 
being open about differences that exist within the family and are 
comfortable in this role. 
As predicted, seniors and their mothers were warmer, less mono-
affective, more balanced in control, both on the dimension of over-
control - under-control and on the dimension of explicit-tacit 
control. This also fits with the concept of smoother interaction 
between seniors and their mothers as opposed to freshmen and their 
mothers. The quality of the interaction differed more than either 
the frequency measures or the mother-daughter balance measures. One 
sensed that the seniors and their mothers really shared the interaction. 
They seemed to like each other and to tolerate each other's styles 
better than the freshmen and their mothers. There is less tension 
in the interactions of seniors and their mothers since the most 
intense struggles have passed as the girl moved from the stage of 
"adolescence proper" to "late adolescence." One interpretation of 
this might be that the mothers and daughters simply enjoy each other 
more since the mother is in the process of relinquishing active 
controls on her daughter. 
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Since the seniors are in the stage of consolidation they are not 
actively differentiating themselves from their mothers and can 
relax, expect to be listened to with more respect, and compete for 
interaction time in an active, yet nonthreatening way. This is 
the quality that pervades the differences between the two sets of 
interactions. The seniors are active participants in the discussion 
while the freshmen are more passive. The freshmen are younger and 
less accustomed to mutual problem solving. The seniors are able 
to compete for interaction time while the freshmen control through 
inactivity. The seniors are able to accept and use compromises and 
working through arguments to the same degree as their mothers. 
The interaction between the seniors and their mothers was not con-
flict free, since conflict was built into the situation. It was 
however a more mutual and reciprocal experience in conflict reso-
lution. One has the sense of two equals resolving conflict much more 
with the seniors and their mothers than with the freshmen and their 
mothers. 
Hypothesis Six suggests no differences between high and low 
inferred identifiers in their ability to predict reciprocally their 
mothers' responses. It appears, however, that perceived similarity 
on the part of one member of a dyad may not accurately reflect 
empathy between the two and therefore has no significant relationship 
to reciprocity of prediction. Perhaps if both mother and daughter 
scored high or low on perceived similarity, there might be a differ-
ence in ability to predict behavior. 
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A way to test this notion would be to have four groups perform a 
task involving reciprocal prediction: high perceived similarity 
daughters with high perceived similarity mothers, low perceived 
similarity daughters with high perceived similarity mothers, high 
perceived similarity daughters with low perceived similarity mothers 
and low perceived similarity daughters with high perceived similarity 
mothers. This would provide data to explore better reciprocal pre-
diction and empathy than does perceived similarity information on 
only one member of a dyad. 
Hypothesis Seven compares high inferred identifiers with low 
inferred identifiers in their interaction with their mothers. It 
was proposed that high inferred identifiers would show more effi-
cient interaction than would low inferred identifiers. In fact,it 
is only in the interpersonal subjective aspects of interaction that 
this is confirmed. There are some quantitative measures that point 
in this direction, but they are few. High inferred identifiers 
and their mothers compromise more, check for accuracy of fit more 
and acknowledge differences more. All three of these fall into 
the more affective domains of interaction. All three involve an 
interdependence on the other both for ending discussion and for 
continuing the discussion. This can be explained since a quality 
of inferred identification appears to be empathy, sympathy, under-
standing or compliance. 
High inferred identifiers woul~in their interaction with their 
mothers,be more likely to offer or accept compromises in order to 
reduce tension, be more likely to check out with each other the 
accuracy of the perceptions both to maintain discussion and to 
keep understanding at a maximum and to be more likely to simply 
acknowledge the existence of differences as a means of quickly 
recognizing them and resolving them. 
Contrary to prediction, low inferred identifiers and their 
mothers engaged in a more equal quantity of simultaneous speech. 
One interpretation of this is that both mother and daughter had 
difficulties in listening to each other and allowing the other 
to complete a thought. Individuals with communication problems 
would be more likely to continue their own point of view regard-
less of the other talking. They would feel free to interrupt and 
continue in order to control and be heard. Carried to an extreme 
this would result in confusion and in lack of resolution of the 
discussion. 
Qualitatively, high inferred identifiers and their mothers 
appear very similar to seniors and their mothers. Their interac-
tions are warmer, more loving, and more balanced in control. 
Again,emotional closeness, empathy and mutual understanding could 
cause the interaction to flow more smoothly and to be calmer and 
warmer. It would seem that neither member of the dyad would be 
forced to fight for control. If a girl appears to give in too 
quickly, it is likely that her mother will check out with her why 
she is so doing, especially in a conflict resolving experimental 
situation. This is a form of daughter-exercised control that 
appears most effective in this sample. 
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Summary: 
The results of this study that are most clear are the evident 
differences between freshmen and seniors in their interactions with 
their mothers and in their performance on instruments designed to 
measure inferred identification. This lends support to Blos' stage 
theory of adolescent development and begins to give age approxima-
tions to two of the stages. It appears that high school freshmen 
are in the stage of 'B.dolescence proper." They are more rebellious, 
more actively differentiating themselves from their mothers, and 
at the same time dependent on their mothers for interaction pur-
poses. They initiate discussions less and appear to be controlled 
more, while at the same time show few significant differences in 
the actual content of their discussions. Their style of conflict 
resolution is more agonizing and awkward. One has the sense of a 
degree of struggle not present in the discussions of seniors and 
their mothers. Freshmen seem more alienated from their mothers and 
less active participants in the discussions. They control more 
passively and force their mothers to encourage them to participate. 
These behaviors correspond to those described as the behaviors of 
girls in the stage of 'adolescence proper." 
Seniors seem to fit accurately the description of girls in 
the stage of late adolescence. They are more comfortable and 
realistic in their perceptions of themselves as similar to or dif-
ferent from their mothers. Their interactions have a quality of 
comfortableness that includes more facilitative conflict resolution 
styles than do freshmen. Seniors share interaction time and capacity 
to argue more equally with their mothers. At the same time there 
is a quality of unknownness and cognitive growth that makes them less 
predictable to their mothers. This seems to result from the 
combination of age, greater freedom and the experience of imminent 
separation from high school and home. 
The differences between high and low inferred identifiers seem 
less clear. It is difficult to say that inferred identification as 
measured here has the same meaning for freshman girls as it has for 
senior girls. For the younger girl, it might be that we are testing 
her willingness to tolerate claiming any similarities to her mother 
regardless of the presence or absence of such similarities. Her 
need to differentiate and be alienated, to form her own identity to 
the exclusion of her parents' values and attitudes, and to establish 
some degree of autonomy in her role within her family all serve to 
cloud any realistic measure of perceived similarity or inferred 
identification. The senior is less in a state of conflict and driven 
by intrapsychic needs to be different. With he~then,one is nore 
likely to get a clearer measure of perceived similarity based on ex-
perience and reality knowledge of herself and her mother. The data 
on the relationship between high and low inferred identification and 
mothe~-daughter interaction should be cautiously interpreted because 
of this difference. 
In order to explore further the concept of inferred identifica-
tion one should select instruments with different stimulus demands: 
attitudinal questions, vocational interests, social interests, 
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abstract interests, actual behaviors and nonverbal similarities. 
One could then explore these areas with subjects from various age 
groups: preadolescents, college students, working young adults and 
adults. 
Implications for future research: 
Questions that remain from this study are numerous. Is adoles-
cence and stages within adolescence the primary factor that affects 
measures of inferred identli1cation? Will other age groups show 
differences in inferred identification? It would be important to 
explore further comparisons between a parochial school population and 
a nonsectar-ian population, in order to determine the impact of edu-
cational values and norms inherent in the two types of education. 
It must be remembered that the results from this study are 
based on a small sample of freshmen and seniors from a very specific 
population. If this study were to be repeated, one should use a 
larger sample to explore the effects of reciprocal prediction and 
interaction. It would have been better to use total class samples 
to explore the differences between freshmen and seniors and to use 
a wider variety of codes. For example it would have been interesting 
to record on videotape the interaction sessions to obtain a record 
of both verbal and. nonverbal behaviors. 
CHAPTER VII 
SUMMARY 
The purpose of this study has been to explore the relationship 
between inferred identification and mother-daughter interaction, 
between inferred identification and stages of adolescent development, 
and between stages of adolescent development and mother-daughter 
interaction. 
Theoretically,this research is based on Erikson's definition 
of adolescent developmental tasks, Blos' descriptions of adolescent 
stages and Kagan's prerequisites for parental identification. 
Erikson {195) describes the crisis of adolescence as one of selec-
tive repudiation of those parental identifications that center 
around unrealistic and overvalued capacities and role appearances. 
These had been chosen not because of social desirability, but because 
of the nature of infantile fantasy. Completion of the adolescent 
developmental tasks presupposes that identification has taken place, 
and that the conditions which facilitate identification in childhood 
are similar to the conditions which enable the child to reorganize 
and evaluate those identifications {Blos, 1962; Weiner, 1970). These 
conditions require a communication flow that permits the child to 
experience the parent and the reinforcements that the parent controls 
(Kagan, 1958). If the child cannot become an active participant in 
sharing what the parent is doing, thinking or feeling, he is less 
able to internalize it sufficiently to form adequate parental identi-
fications. Generally, efficient communication (emotional and 
90 
informational exchange and sharing) will facilitate identifica-
tion, which, in turn, generates sufficient motivation for more 
modelling and communication to occur. 
The normal defenses of adolescence - alienation, depression, 
rebellion and withdrawal (Berman, 1970)- will affect the.mani-
festation of both inferred parental identification and mother-
daughter interaction differently at the stages of "adolescence 
proper" and "late adolescence." During the former stage, the 
girl is actively separating herself from her mother. Mother be-
comes a fallen idol. A girl in this stage is likely to describe 
herself as different from her mother. The late adolescent is 
in the stage of consolidation. She is less driven by a need to 
see herself as separate and more able to view both herself and 
her mother objectively. 
In order to explore the above mentioned relationships, the 
following hypotheses were proposed: 
H1 : Compared to girls in the stage of "adolescence proper," 
girls in the stage of "late adolescence" will tend to show a 
greater degree of inferred identification with theiT mothers. 
H
2
: Compared to girls in the stage of "adolescence proper," 
girls in the stage of "late s.dolescence" will show greater em-
pathy with their mothers. 
H
3
: Compared to mothers of girls in the stage of "late 
adolescence," mothers of girls in the stage of "adolescence 
proper" will be more empathic with their daughters. 
H4: There will be a significant difference between girls in 
the stage of "adolescence proper" and girls in the stage of "late 
adolescence" on aspects of actual parental identification. 
H
5
: Compared to girls in the stage of "adolescence proper," 
girls in the stage of "late adolescence" will show more efficient 
interaction with their mothers with regard to conflict resolution 
style, equality of interaction, and interpersonal subjective as-
pects of communication. 
H6: Compared to girls described as low inferred identifiers, 
those who are described as high inferred identifiers will tend to 
show more empathy and reciprocal role taking with their mothers. 
H7: Compared to girls described as low inferred identifiers, 
those described as high inferred identifiers will show more 
efficient interaction with their mothers with regard to conflict 
resolution style, equality of interaction, and interpersonal sub-
jective aspects of communication. 
Method: 
The study was performed in two parts: 1) the administration 
of instruments to measure inferred identification and 2) the 
interaction session between mother and daughter. Sub.1ects for the 
study came from a Catholic suburban girls' academy! The girls 
were from middle or upper class families that had from two to 
seven children. All participants had average or above intelli-
gence. 1) 93% of the freshman class and 90% of the senior.class 
were given the Semantic Differential and the California Personality 
Inventory with specific instructions to test for inferred identi-
fication. Inferred identification scores were based on the degree 
of similarity between the girls' responses for themselves and 
their responses for their mothers. 2) Thirty-two out of fifty 
invited fa~lies participated. The fifty were composed of high 
and low scoring students on the measures of inferred identifica-
tion. A joint interactional session was held with both mother 
and daughter present. At this time a Revealed Differences Ques-
tionnaire was administered to obtain material for discussion. 
Twenty minute discussions ensued during which the mothers and 
daughters attempted to resolve their differences on three of the 
items. The discussions were tape recorded and later coded for 
conflict resolution style, empathy and affective aspects of com-
munication. 
Results and Discussion: 
<)2 
Seniors or "late adolescents" scored significantly higher on 
one measure of inferred identification, while no differences were 
found on the other. It appears that on an instrument that measures 
connotations of words as opposed to one that asks for specific 
information,a clearer representation of inferred identification 
can be obtained. Concrete information may force the girl into 
a conflict between her actual knowledge of her mother and her 
drive to separate. Perceiving similarity on concrete items re-
flects also the girl's attitudes about her mother. If the girl 
is willing to let the mother come close to her, she will be more 
likely to see herself as like her mother. 
Abstract questions would be more affected simply by her need 
to separate. If this is true, then, for the freshman both in-
struments will elicit differences between mother and daughter 
93 
resulting from the need to see the self as different. For the senior, 
however, only the more abstract instrument would elicit this differ-
ence. The senior is more comfortable with her own identity and 
feels less pressure to see herself as different. She is better able 
to view realistically both hersel~ and her mother and to appraise 
accurately the differences and similarities that exist between 
them that may or may not relate to the degree of parental identi-
fication. 
No significant differences were found to exist between freshmen 
and seniors in relation to their ability to predict their mothers' 
responses. 
Mothers of freshmen tend to be better predictors of their 
daughters' responses than do mothers of seniors. This may result 
from the seniors' greater cognitive independence as compared to the 
younger girls'. The freshman might be more in a state of behavioral 
rebellion, but her cognitive development and style may be more pre-
dictable to her mother. The senior who has begun consolidating her 
new identifications may now have a different set of opinions based 
on her new experiences that her mother is not yet familiar with. 
This is consistent with Piaget's concept of the stages of moral 
development. 
There were no significant differences between freshmen and 
seniors on measures of actual identification as measured by tested 
similarity in two areas attitudes and behaviors. This can be under-
stood by the theory that before the adolescent is able to reformulate 
parental identifications into his own unique configuration, parental 
identification must have taken place. What seems to vary at 
adolescence is not the fact of identification, but how it manifests 
itself. One form of this manifestation is in inferred identi-
fication. One would expect the adolescent to change in his 
willingness to admit similarity to his parent, while one would 
not necessarily expect differences in actual similarity. 
"Late adolescents 11 seem to show more efficient interaction with 
their mothers than do girls in the stage of "adolescence proper" 
in the following areas: interpersonal subjective areas with 50% 
of the items significant in the predicted direction; frequency of 
interaction with 27% of the items significant in the predicted 
direction and 7% significant in the opposite direction; and 
mother-daughter equality of interaction with 29% of the items sig-
nificant in the predicted direction and 14% significant in the 
opposite direction. There are differences in the interaction of 
seniors and their mothers and freshmen and their mothers. Seniors 
seem to show more efficient interaction. Their style of conflict 
resolution includes more arguments that facilitate resolution as 
opposed to defensive. arguments. They compromise more and share 
interaction time more equally. Seniors initiate discussion more 
often than do freshmen. The quality of int:eraction is warmer, has 
more levels of affect, and is more equal in control. These style 
differences might result from the decrease in interpersonal tension 
that occurs between the stages of "adolescence proper" and "late 
adolescence." The late adolescent and her mother interact more 
comfortably with each other. Their conflicts are more realistically 
based on differences rather than on a need to differentiate. 
The issues are different. The senior is going to leave home and 
high school soon. She has resolved or begun an active resolution 
of the major conflicts that keep the girl in the stage of "adoles-
cence proper" in acute conflict with her mother. 
No differences appeared between high inferred identifiers and 
low inferred identifiers on measures of reciprocal prediction of 
the other's response. 
Compared to low inferred identifier~ high inferred identifiers 
show more efficient interaction in the area of interpersonal sub-
jective measures with 50% of the items significant in the predicted 
direction. In their interaction with their mothers, high inferred 
identifiers were warmer, more loving and mo~ equal in control, 
both in quality and quantity. This data suggests a qualitative 
rather than quantitive difference between the two extremes of in-
ferred identification. Since it may be that inferred identifica-
tion is related to empathy, interpersonal comfort and emotional 
closeness, these differences can be understood. The data may also 
suggest that high inferred identifiers feel less pull to separate 
themselves from their mothers in some of the same ways seniors do. 
The aspects of this study that are the most clear are the 
evident differences between freshmen and seniors in their interac-
tions with their mothers. This lends support to Blos' stage theory 
of adolescent development and begins to give age approximations to 
two of the stages: i.e. freshmen and "adolescence proper" and 
seniors and "late adolescence." It appears that freshmen are more 
rebellious, more actively differentiating themselves from their 
mothers and at the same time still dependent on their mothers. 
Their style of conflict resolution is more agonizing and awkward. 
One senses a degree of interpersonal struggle not present in the 
interactions between seniors and their mothers. 
The differences between high and low inferred identifiers 
appear less clear. There seem to be differences in the quality 
of interaction, with high inferred identifiers showing more ef-
ficient and interpersonally smoother interaction. It is, however, 
difficult to know if the willingness to admit similarity as 
measured in this study has the same meaning for freshmen as it 
does for seniors. It appears that there may be a relationship 
between the type of cognitive task used to measure identification 
or inferred identification and the impact of the differential 
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TABLE 18 (Continued) 
DV 4 Behavioral Similarities 
source s.s. d. f. m. s. F p direction 
A 9-031 1 9.031 0.077 n.s. opposite 
B 19.531 1 19-531 0.167 n.s. hi inf 
AB 57-781 1 57-781 0.469 n.s. hi inf srs 
error 3265.125 28 116.612 
DV 5 Number of Same Answers 
source s.s. d. f. m.s. F p direction 
A 26.281 1 26.281 0.205 n.s. predicted 
B 5.281 1 5.281 0.041 n.s. hi inf 
AB 38.281 1 38.281 0.299 n.s. hi inf fr 
error 3583.375 28 127.978 
DV 6 Reciprocity of Prediction 
source s.s. d.f. m.s. F p direction 
A 26.281 1 26.281 0.323 n.s. seniors 
B 94.531 1 94.531 1.161 n.s. predicted 
AB 30.031 1 30.031 0.369 n. s. hi inf srs 
error 2279.125 1 81.397 
]_1)0 
TABLE 18 (Continued) 
DV 7 Working Through Arguments 
source So So dofo mos o F p direction 
A 450o000 1 450o000 3ol45 ( olO predicted 
B 112 •. 500 1 ll2o500 Oo786 no so opposite 
AB 4o500 1 4o500 Oo031 nos o lo inf srs 
error 4oo6o500 28 143o089 
DV 8 Accurate Summarizing 
source So So dofo mo So F p direction 
A l0ol25 1 l0ol25 Ool24 nos o opposite 
B 9lol25 1 9lol25 loll7 no so predicted 
AB 32o000 1 32o000 Oo392 no so hi inf fr 
error 2284o750 28 8lo598 
DV 9 Acknowledging Differences 
source So So dofo mos o F p direction ----
A lo531 1 lo531 Oo0l8 no so opposite 
B 4l3o281 1 4l3o281 4o793 <o05 predicted 
AB 11.281 1 llo281 Ool31 noso hi inf fr 
error 24l4o375 28 86o228 
ll"ll 
TABLE 18 (Continued) 
DV 10 Total Questions 
source s.s. d. f. m.s. F p direction 
A 47.531 1 47.531 0.408 n.s. opposite 
B 38.281 1 38.281 0.329 n.s. opposite 
AB 0.781 1 0.781 n.s. lo inf fr 
error 3258.875 28 116.388 
DV 11 Checking for Fit 
source s.s. d.f. m. s. F p direction 
A 288.000 1 288.000 3.608 <.10 opposite 
B 612.500 1 612.500 7.673 < .01 predicted 
AB 15.125 1 15.125 0.189 n.s. hi inf fr 
error 2235.250 28 79.830 
DV 12 Reward for Agreement 
source s.s. d.f. m.s. F p direction ---
A 55.125 1 55.125 1.692 n.s. predicted 
B 4.500 1 4.500 n.s. n.s. predicted 
AB 32.000 1 32.000 0.982 n.s. lo inf srs 
error 912.250 28 32.580 
TABLE 18 (Continued) 
DV 13 Reward for Disagreement leading to Behavior Change 
source s.s. d. f. m.s. F p direction 
A 3.125 1 3.125 0.019 n. s. predicted 
B 312.500 1 312.500 1.856 n.s. predicted 
AB 595.125 1 595.125 3.535 (.10 hi inf fr 
error 4713.250 28 168.330 
DV 14 Compromises 
source s.s. d.f. m.s. F p direction 
A 344.531 1 344.531 4.224 < .05 predicted 
B 399.031 1 399.031 4.892 <. 05 predicted 
AB 11.281 1 11.281 0.132 n.s. hi inf srs 
error 2283.875 28 81.567 
DV 15 Number of Hostile Comments 
source s.s. d.f. m·.s. F p direction 
A 18.000 1 18.000 0.263 n.s. predicted 
B 66.125 1 66.125 0.966 n.s. predicted 
AB 36.125 1 36.125 0.528 n.s. hi inf srs 
error 1915.750 28 68.420 
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TABLE 18 (Continued) 
DV 16 Defensive Arguments 
source s.s. d.f. m.s. F p direction 
A 306.281 1 306.281 3.629 (.10 predicted 
B 16.531 1 16.531 0.196 n. s. onposite 
AB 19.531 1 19.531 0.231 n.s. hi inf srs 
error 2363.375 28 84.406 
DV 17 Denial of Differences 
source s.s. d. f. m. s. F p direction 
A 81.281 1 81.281 0.809 n.s. opposite 
B 16.531 1 16.531 0.165 n.s. predicted 
AB 7.031 1 7.031 0.070 n.s. hi inf fr 
error 2812.875 28 100.460 
DV 18 Premature Summary 
source s.s. d.f. m.s. F p direction 
A 13.781 1 13.781 0.128 n.s. opposite 
B 2.531 1 2.531 0.023 n.s. predicted 
AB 3.781 1 3.781 o.035 n.s. -1o inf fr 
error 3021.125 28 107.897 
TABLE 18 (Continued) 
DV 19 Reward for Disagreement with no Behavior Change 
source s.s. d. f. m. s. F p direction ---
A 7.031 1 7.031 0.073 n. s. predicted 
B 5.281 1 5.281 0.055 n.s. opposite 
AB 52.531 1 52.531 0.546 n.s. hi inf srs 
error 2692.125 28 96.147 
DV 20 First to Speak: Daughter 
source s.s. d.f. m. s. F p direction 
A 1.531 1 1.531 7-977 ( .01 predicted 
B 0.031 1 0.031 0.163 n.s. 1o inf 
AB 0.781 1 0.781 4.070 ,(. 05 1o inf srs 
error 5-375 28 0.192 
DV 21 Laughing 
source s.s. d.f. m.s. F p direction 
A 215.281 1 215.281 2.390 ,( .10 opposite 
B 11.281 1 11.281 0.125 n.s. opposite 
AB 0.281 1 0.281 0.003 n.s. lo inf fr 
error 2522.625 28 90.094 
TABLE 18 (Continued) 
DV 22 Number of Arguments 
source s.s. d.f. m. s. F p direction 
A 480.500 1 480.500 5.416 ( .05 predicted 
B 0.125 1 0.125 .001 n.s. opposite 
AB 242.000 1 242.000 2.728 (. .10 1o inf srs 
error 2484.250 28 88.723 
DV 23 Questions to Other (m-d) 
source s.s. d.f. m.s. F p direction 
A 108.781 1 108.781 0.971 n. s. predicted 
B 52.531 1 52.531 0.469 n.s. predicted 
AB 11~8. 781 1 148.781 1.328 n.s. 1o inf srs 
error 3137~875 28 112.067 
DV 24 Interruptions 
source s.s. d.f. m. s. F p direction 
A 18.000 1 18.000 0.169 n. s. predicted 
B 32.000 1 32.000 0.300 n.s. predicted 
AB 6.125 1 6.125 0.051 n.s. hi inf srs 
error 2984.750 28 106.596 
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TABLE 18 (Continued) 
DV 25 Simultaneous Speech 
sources s.s. d.f. m.s. F p direction 
A 4.500 1 4.500 0.052 n.s. predicted 
B 312.500 1 312.500 3.592 (.10 opposite 
AB 171.125 1 171.125 1.967 n.s. lo inf srs 
error 2435.750 28 86.991 
DV 26 Compromises (m-d) 
source s.s. d.f. m.s. F p direction 
A 18.000 1 18.000 0.120 n.s. opposite 
B 112.500 1 112.500 0.752 n.s. opposite 
AB 32.000 1 32.000 0.214 n.s. lo inf fr 
error 4191.500 28 149.696 
DV 27 Total Time 
source s.s. d.f. m.s. F p direction 
A 9.031 1 9.031 0.074 n.s. opposite 
B 205.031 1 205.031 1.670 n.s. predicted 
AB 3.781 1 3.781 0.031 n.s. hi inf fr 
error 3437.625 28 122.772 
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TABLE 18 (Continued) 
DV 28 Time (m-d) 
source s.s. d.f. m.s. F p direction ---
A 282.031 1 282.031 4.316 ( .05 predicted 
B 26.281 1 26.281 n.s. n.s. opposite 
AB 101.531 1 101.531 1.554 n.s. hi inf srs 
error 1829.625 28 65.344 
DV 29 Humor--Serious 
source s.s. d.f. m. s. F p direction 
A 9.031 1 9.031 0.099 n.s. opposite 
B 5.281 1 5.281 0.058 n. s. predicted 
AB 344.531 1 344.531 3.782 (.10 hi inf fr 
error 2550.625 28 91.094 
DV 30 Warm--Cold 
source s.s. d. f. m.s. F p direction 
A 270.281 1 270.281 3.175 (.10 predicted 
B 586.531 1 586.381 6.890 I. . 025 predicted 
AB 11.281 1 11.281 n.s. hi inf srs 
error 2383.925 28 85.129 
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TABLE 18 (Continued) 
DV 31 Rational--Emotional 
source s.s. d.f. m. s. F p direction 
A 22.781 l 22.781 0.171 n.s. opposite 
B 0.781 1 0.781 0.006 n.s. predicted 
AB 157-531 1 157-531 1.185 n.s. hi inf fr 
error 3722.625 28 132.951 
DV 32 Angry--Loving 
source s.s. d.f. m.s. F p direction 
A 101.531 1 101.531 1.166 n.s. predicted 
B 850.781 1 850.781 9-774 (..005 predicted 
AB 81.281 1 81.281 0.934 n. s. hi inf srs 
error 2437.375 28 87.049 
DV 33 Mono-Affective--Many Levels 
source s.s. d.f. m.s. F p direction 
A 480.500 1 480.500 4.490 ~-05 predicted 
B 91.125 1 91.125 0.825 n.s. predicted 
AB 98.000 1 98.000 0.916 n.s. hi inf srs 
error 2996.250 28 107.009 
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TABLE 18 (Continued) 
DV 34 Over-control--Under-control 
source s.s. d. f. m. s. F p direction 
A 465.125 1 465.125 5.354 ( .05 predicted 
B 630.125 1 630.125 7.253 (_ .025 predicted 
AB 28.125 1 28.125 0.324 n.s. hi inf srs 
error 2432.500 28 86.875 
DV 35 Explicit Control--Tacit Control 
source s.s. d.f. m.s. F p direction 
A 520.031 1 520.031 6.924 < .025 predicted 
B 520.031 1 520.031 6.924 < .025 predicted 
Ab 63.281 1 63.281 0.843 n.s. hi inf srs 
error 2102.875 28 75.103 
DV 36 Hi Affective Tuning--Lo Affective Tuning 
source s.s. d.f. m.s. F p direction 
A 24.500 1 24.500 0.211 n.s. predicted 
B 72.000 1 72.000 0.621 n.s. predicted 
Ab 84.500 1 84.500 0.729 n.s. hi inf srs 
error 3246.500 28 115.946 
A = High School Class 
B = Inferred Identification Score 
AXB = Interaction between high school class and inferred identification 
TABLE 19 
SUMMARY OF HYPOTHESES AND RESULTS 
H1 : A. not significant 
B. P=~005 in predicted direction 
H
2
: not significant 
H
3
: P=~10 in predicted direction 
H4: A. not significant 
B. not significant 
C. not significant 
H5: A. 4 subquestions significant in predicted direction 
1 subquestion significant in opposite direction 
B. 2 subquestions significant in predicted direction 
1 subquestion significant in opposite direction 
c. 4 subquestions significant in predicted direction 
H6: not significant 
H7: A. 3 subquestions significant in predicted direction 
B. 0 subquestions significant in predicted direction 
1 subquestion significant in opposite direction 




HIGH SCHOOL CLASS 
1. DV 2 Mother's right predictions 
F=3.477 P=~lO predicted direction 
2. DV 7 Working Through Arguments 
P=~lO predicted direction 
3. DV 11 Checking for fit 
F=3.608 opposite direction 
4. DV 14 Compromises 
F=4.224 P=~05 predicted direction 
5. DV 16 Defensive arguments (low) 
F=3.629 predicted direction 
6. DV 20 First to speak: daughter 
F=7.977 P=~Ol predicted direction 
7. DV 21 Laughing(m-d) low 
F=2.390 P=~lO opposite direction 
8. DV 22 Number of arguments (m-d) low 
F=5.416 predicted direction 
9. DV 28 Time (m-d) low 
F=4.316 predicted direction 
10. DV 30 Warm--Cold 
F=3.175 predicted direction 
11. DV 33 Mono-affective--many levels 
F=4.490 P=~05 predicted direction 
12. DV 34 Over control-under control (m-d) low 
F=5.354 P=(.05 predicted direction 
13. DV 35 Explicit control-tacit control (m-d) low 


















1. DV 9 Acknowledging differences 
F=4.793 P=(.05 predicted direction 
2. DV 11 
F=7.673 
Checking for fit 
P=(. 01 predicted direction 
3. DV 14 Compromises 
F=4.892 P~05 predicted direction 
4. DV 25 Simultaneous speech (m-d) low 
F=3.592 P=(.lO opposite direction 
5. DV 30 Warm--Cold 
F=6.890 P=(.025 predicted direction 







F=9.774 P=(.005 predicted direction high inferred 
7. DV 34 Over control-under control (m-d) low 
F=7.253 P=~025 predicted direction high inferred 
8. DV 35 Explicit control-tacit control (m-d) low 
F=6.924 P=(.025 predicted direction high inferred 
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TABLE 22 
RELIABILITY MEASURES: PEARSON PRODUCT MOMENT CORRELATION 
1. C.P.r. and S.D. total class 
2. Inter-rater reliability 
1. Behavioral Similarities 
2. Working Through Arguments 
3. Accurate Summarizing 
4. Acknowledging Differences 
5. Total number or Questions 
6. Checking for Fit 
7. Reward for Agreement 
8. Reward disagreement--behavior change 
9. Compromises 
10. Number of Hostile Comments 
11. Defensive Arguments 
12. Denial of Differences 
13. Reward Disagreement--no Change 
14. Premature 
15. Laughing 
16. Number of Arguments 
17. Interruptions 
























TABLE 22 (Continued) 
RELIABILITY MEASURES: PEARSON PRODUCT MOMENT CORRELATION 
21. Rational--Emotional r= +.88 
' 
22. Angry--Loving r= +.92 
23. Mono-affective--Many Levels r= +.98 
24. Over Control-Under Control r= +.9h 
25. Explicit Control-Tacit Control r= +.90 















DEPENDENT VARIABLES CONTRIBUTING TO FACTOR 
Dependent Variables 
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8, 11, 15, 16, 17, 9, 18, 22, 24, 27, 28, 29, 33, 36 
9, 17, 18, 33, 36, 20, 30, 31, 32 
2, 8, 6, 15, 25, 29, 30, 32 
6, 7, 12, 14, 20, 21, 22, 23, 26, 30, 32, 34, 35, 28 
1' 2' 4' 5' 8' 16' 17' 21' 36 
3, 13, 14, 26, 34, 35 
4, 5, 3, 23, 34 
1, 5, 10, 11, 13, 15, 19, 23, 31 
12, 21' 35' 6 
12, 13, 14, 18, 19, 24, 25, 27, 29, 7 
2, 4, 10, 11, 20, 3 













































DV 7 Working Through Arguments: Any attempt by mother or daughter 
to influence or persuade the other. Statements related to 
the item on a content, cognitive, or experiential level that 
are able to be responded to either subjectively or objectively. 
Statements that do not force the other to defend or protect 
oneself, but allow an argument or response in kind. State-
ments permitting or facilitating continued discussion of the 
item by introducing new information or a new interpretation 
of the item. This information may include: 
1. personal experience of the speaker that has lead to 
the formation of the opinion. This experience must not 
force the other to respond in either a one-down or one-up 
position. 
examples: acceptable: RD#8 
mo: I had a toy I wanted to bring to kindergarten. 
After a few days I didn't want it anymore. It 
helped me get used to kindergarten. 
RD 12 Acceptable: 
dtr: When Judy was here and took a nickel, she 
didn't know what she was doing. 
RD 8 unacceptable: 
mo: I never let you bring a blanket to kinder-
garten even though you wanted to. I never 
APPENDIX B (Continued) 
CODING 
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needed a blanket, nor did my other children. 
2. General knowledge in the area, either from personal 
experience of the speaker or second hand knowledge. 
Examples: acceptable 
RD 8 Going to kindergarten is a hard enough ad,justment. 
Why not let him take the hat if it'll make him feel more 
comfortable? 
RD 12 A five year old who is blamed for stealing doesn't 
know what it is and would probably automatically say no 
because she was afraid she did something wrong. 
3. Direct and forceful emphasis on wording of the item 
aimed at shifting the orientation of the other. 
Examples: Acceptable 
RD 8 She'll be EMBARRASSED in front of the other 
mothers. It says here EMBARRASSED--that's no reason 
to keep him from wearing the hat. 
RD 12 It says PUNISH VERY HARSHLY. No child should 
be punished very harshly. 
4. Interpretation of the wording of the item to make it 
fit with the speaker's orientation. 
Examples: Acceptable 
RD 8 Mrs. Collins would like to let him wear it. 
'Would like'means she really thinks he should and 
she cares about his feelings, so she should not 
worry about the other mothers and let him. 
APPENDIX B (Continued) 
CODING 
RD 12 "Refuses to admit she took the money." Maybe 
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a five year old would know what the mother was asking. 
5· Introducing information of experts to persuade the 
other. 
Examples: Acceptable 
RD 8 Dr. Spock says children should be allowed extra 
security going to kindergarten. 
RD 12 My teacher said children don't learn from 
punishment. 
DV 8 Accurate summarizing: Any statement that correctly restates or 
paraphrases prior arguments for the speaker, for the other, or 
for both. A statement that clarifies the position/positions of 
either or both members of the dyad through the use of pre-
viously stated information or arguments. A statement that in-
troduces no new information or arguments into the interaction. 
A statement that may or may not result in a response, but in 
itself does not necessitate a counter statement. 
Examples: Acceptable: 
RD 1 So you feel she should pick her own coat because 
she probably won't wear it if she doesn't and I think 
a fourteen year old is too young to choose her clothes 
alone. 
APPENDIX B (Continued) 
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RD 4 Parents, then, ought to be around because there 
might be crashers and the girl might panic. 
RD 10 So girls should be allowed to pick their own 
friends, but should listen to parents' objections. 
Unaccepta~le: 
RD 1 So you think kids know all the answers and she 
should do it all herself. 
This is not an accurate paraphrase. It introduces 
implications the daughter never said. 
RD 4 You think parents should go out, but I don't 
think you're old enough to decide. 
This is unacceptable because while it is an 
accurate restatement of the other's position, it 
introduces a value loaded new argument about whether 
the girl is old enough to decide. 
RD 10 You feel the same as me, right? 
This is unacceptable because it is a question that 
requires a response and does not provide sufficient 
content to know if the other does indeed feel the 
same about some unstated and unidentified part of 
the interaction. 
DV 9 Acknowledging Differences: Specific reference to the ex-
istence of differing opinions, arguments or answers on an 
item. Verbal and concrete reference to the fact that mother 
and daughter answered an item differently; predicted 
APPENDIX B (Continued) 
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incorrectly the other's response; arrived at different 
conclusions from similar arguments; arrived at similar 
conclusions from differing arguments; and have different 
opinions and reach different conclusions. Only those 
differences arising from the interaction around an item 
will be scored. 
Examples: 
Acceptable: 
RD 1 We disagree on whether the girl should have the 
final say or no influence. 
RD 4 You said they should go out and I said stay 
home--we differ on that one. 
RD 8 We disagree on whether the mother should be 
embarrassed or not. 
Unacceptable: 
Aren't we really saying the same thing? 
Unacceptable because it is a denial of differences. 
I read that one wrong; we're really the same--we only 
look different. 
Unacceptable because it is really a denial of 
differences. 
DV 10 Questions to other: Any inquiry to the other that arises 
from discussion of an item. Usually results in a response, 
although the response is not a criterion for defining a ques-
tion. Score as a question those stat:ements whose inflection 
implies a question mark--a rise in pitch at the end of a word. 
Examples: 
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Acceptable: 
What did you say? 
Is that right? 
Unacceptable: 
Huh? 
non-specific exclamations even though they may 
sound like questions are excluded. 
I don't understand your reasons, may demand 
an answer, but still not a question. 
J.:>l: 
DV 11 Checking for Fit: A specific type of question that is aimed 
at clarifying the accuracy of one's perceptions. It is an 
attempt to restate or paraphrases a part or all of the other's 
argument or opinion with the specific purpose of establishing 
clarity and accuracy for response. It differs from accurate 
summary because it is a demand on the other to respond and 
need not be accurate. A auestion that is scored as checkinrr 
for fit may be either a correct or incorrect statement of 
the other's position. It is information about the accuracy 
of the statement that ··checking for fit' auestions elicit. 
They,therefore, leave time for a response. 
Examples: 
Acceptable: 
RD l you think that as long as the girl can sa;r what 
she likes, it's okay, right? 
APPENDIX B (Continued) 
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RD 4 Are you saying that parents should never be 
around or only sometimes? 
RD 13 You don't really think the boy shouldn't 
discuss religion at home, do you? 
Unacceptable: 
125 
RD 8 So Mrs. Collins should let Peter wear the hat. 
I don't agree. 
attempt to restate, but no attempt to test out 
accuracy. 
RD 10 Do you mean Janice shouldn't listen to her 
parents? You couldn't. Of course she should listen. 
unacceptable because mother gave daughter no time 
to respond and immediately answered her own question. 
DV 12 Reward for Agreement: Immediate acknowledgment and support 
of a view or opinion that is similar to the others'. Change 
of opinion to concur with the other followed by immediate, 
positive responses. Change of direction of argument, answer, 
opinion or even a part of any argument that is followed by 
immediate positive acknowledgment or support. Fragments of 
an argument that are similar to the other's viewpoint even 
though the argument in toto is different, that are followed by 
immediate positive support are scored as reward for a~reement. 
Presentation of information that is followed by immediate 
positive acknowledgment even if the information is used dif-
ferently. One person must say something that clearly fits 
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with the other's point of view; and the other immediately 




m: What if the mother's taste is outdated? 
d: well, the girl might know more about what her 
friends are wearing. 
m: right. 
RD 4 





m: I'll agree with you that the mother shouldn't be 
embarrassed. 
d: that's not what I'm saying. 
unacceptable because the daughter is not acceptin~ 
her mother's agreement. 
RD 10 
d: You say she should pick her own friends? 
m: Right! 
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Mother immediately responds, but daughter not agreeing. 
Score as checking for fit. 
DV 13 Reward for disagreement leading to behavior change: a two 
part interchange comprised of a positive acknowledp,ment of a 
difference or disagreement that results in some form of 
change in verbal behavior of the acknowledger in the direction 
of greater agreement with the other. Simply acknowledginr, the 
existence of a difference is insufficient to score as reward 
for disagreement leading to behavior change. Acknowledging a 
disagreement with resulting strengthening of one's own opinion 
is also not scored in this category. Only those changes in 
the direction of further agreement can be scored. 
Examples: 
Acceptable: 
RD 1 m: yo<l think the girl is old enough to choose 
her own coat. I disagree since it's the 
parents that have to pay for it. 
d: yeah, I guess they should have a say about 
the coat. 
Unacceptable: 
RD 4 m: you think the parents should stay home; I 
think they'd be in the way. 
d: yes, but I still think they should be there. 
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No change in behavior; score as re1vard for disagree-
ment, no change. 
DV 14 Compromises: any attempt to resolve conflicting arguments 
by presentation of a new position that incorporates reso-
lution through modification of one's own opinion or nosition 
in the direction of the other's. 
Examples: 
Acceptable: 
RD 1 m: I don't think the girl should pick her 
own coat. Her parents should. 
d: well, she has to wear it. 
m: maybe they could do it together. 
Unacceptable: 
RD 8 m: I think he should wear the hat if he wants 
to. 
d: he'll never learn what he can or can't do 
if he gets his own way. 
m: yes, but it's just a hat. 
Unacceptable because no position is altered. 
DV 15 Number of hostile comments: Any statement or exclamation 
that attributes negative characteristics to the other--
either explicitly or implicitly. Name calling of any 
negative manner. A statement that is critical or attacking. 
Usually accompanied by a negative tone of voice. 
Examples: 
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RD 13 You always take the father's side. 
129 
Read one book and she thinks she's an exnert. 
DV 16 Defensive arguments: Any attempt by mother or daughter to 
influence or persuade the other by using personal reference 
or some approach that forces the other to respond in a. one-
down position. An approach that shifts the level of dis-
cussion from item-centered to personally-centered. An 
argument that forces the other to respond defensively. 
Examples: 
Acceptable: 
RDl m: have we ever bought you a coat that you 
didn't like? 
d: no, but what if I didn't--like the dress you 
got me last year. It was for a ten year old. 
RD 13 m: Why do you feel you can't discuss religion 
in front of us? I think you should. 
d: we're not talking about me--it says a fifteen 
year old boy. 
DV 17 Denial of differences: Any attempt to actively overlook, 
deny or conceal differences. An attempt to propose similarity 
or agreement in the face of contradictine opinions. A direct 
statement that belies the information presented that a dis-
agreement does not exist. 
Examples: 
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lve 're really saying the same thing. 
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V.le don't really disagree. It just looks like it. 
DV 18 Premature summary: premature ending of the discussion 
without fully exploring the differing positions. Summarizing 
attempts before sufficient information is presented to make 
any form of summary valid. Incorrect conclusion drawn from 
arguments presented that prevents further exploration of the 
item and ends discussion. Cutting off discussion by denial 
of differences to the degree that the other is completely 
unable to pursue her opinion. Assuming opposing positions 
are irreconcilable before exploring the arguments for chances 
of compromises. 
Examples: 
RD 1 No matter what you say, we'll never agree about 
who should buy the clothes. 
RD 8 You're assuming it's good for him to wear the 
hat. You're wrong. 
(no such assumption was made) 
DV 19 Reward for disagreement with no behavior chanF,e: see reward 
for disagreement that leads to behavior change. r-1a,ior dif-
ferences is in outcome. Here no change follows positiYe 
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You have a right to your own opinion, but that doesn't 
change mine. 
RD 8 It may make him more comfortable, but I still 
don't think he should wear the hat. 
First to speak: Daughter: who begins the discussion of the 
item of the Revealed Differences discussion? Since there 
are three discussion items, there are three be~innin~s and 
three scores. Final score is who begins two or three out 
of three times. 
Laughing: Any form of laughter, nervous or humorous is 
scored as laughing. Therefor~ it does not matter if the 
laughter is anxious in origin, nervous r,igglinp,, or release 
of tension either as a response to the other or as an ini-
tiation of tension reduction. All laughing is scored. 
Interruptions: An interruption is defined as "there is no 
pause between the statement that is interrupted and the one 
that interrupts, and the interrupted statement is clearly 
incomplete, and the amount of overlap between the interrupted 
statement and the interruption is no more than one act." 
(Mishler and Waxler, 1968, p. 335). 
Simultaneous speech: Both mother and daughter sneaking at 
the same time. Included are both beginning to speak at the 
same time and one interrupting the other and continuin~ to 
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speak. "The speech that is broken into is completed, that 
is, the idea is finished, and.part of the second speech 
is spoken at the same time as part of the first speech, 
and the amount of overlap is greater than one act in length." 
(Mishler and Waxler, 1968, p. 335). 
DV 27 Total time: the total duration of the interaction in 
seconds from the first discussion item through the last, 
including pauses. 
DV 28 Time m-d: Total time the mother talked through the three 
discussion items and the total time the daughter talked 
through the three discussion items, timed in seconds. 
Differs from total time in that it does not include pauses 
or any attempts to involve the experimenter in the inter-
action. 
DV 29 Humor--serious: A subjective judgment measure based on 
attempts to relieve tension by joking or story tellin~, 
amount of laughter and discrimination between nervous 
laughter and enjoyable laughter. A .1udgment of heaviness 
of arguments as opposed to more frivolous ones. Inter-
actions characterized by poverty of speech, lots of 
attacking, criticality, absence of maintenance functions 
of tension reduction and support tend to be more serious 
than humorous. Other discussions are comfortable, seek 
out the humor in the situation and tend to seem lighter are 
more humorous. 
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DV 30 Warm--Cold: A subjective measure of quality of interaction. 
DV 31 
Tone of voice seems more important than content of discussion. 
More pitch levels, a quality of involvement with the other, 
a quality of understandin~ the other's point of view both 
verbally and non-verbally lead to this judgment. A family 
that asks a lot of questions in a detached way vs. a family 
that asks questions in a way that implies qualitatively 
that the questioner really seeks to understand are at 
opposite poles on this dimension. Family secrets also 
affect this code. If one has the impression that the mother 
and daughter seem to understand each other intuitively or 
through a language that is not clear to the coder, one 
senses more warmth than in a family that relies more strictly 
on verbal content of communications. 
Rational--emotional: Has some similarities to warm--cold, 
but relies more on the content of the communication. If 
the dyad relies on logical presentation of arguments as 
opposed to a more random production of arguments the dis-
cussion is to be coded as more rational than emotional. 
Also important is tone of voice. Discussions that are 
more cognitively oriented as opposed to experientially or 
personally oriented are likely to be more rational than 
emotional. Interactions that include more working throu~h 
arguments than defensive arguments are likely to be more 
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rational than emotional. Arguments with many levels of 
affect expressed as opposed to those presented in a 
monotone are likely to be more emotional than rational. 
This is also a subjective measure and relies on the 
quality as well as the quantity of the interaction. 
DV 32 Angry--loving: Subjective measure very similar to warm--
cold with the added dimension of expression of positive or 
negative affect, both directly or indirectly, verbally with 
words or content,and expressively, through tone of voice. 
The more negative affect, hostile comments and seriousness 
with no maintenance tension reduction, the more likely the 
interaction will be judged as angry as opposed to loving. 
The more direct expression of support, reward for ap,reement 
and reward for disagreement that leads to behavior change, 
the more likely the interaction will be ,judp;ed as loving. 
Implied family cohesiveness through pet names and positive 
reference to each other or other members of the family in 
addition lead to an evaluation of loving as opposed to 
angry. Verbal expressions of support, drawing out informa-
tion in a caring way as opposed to a threatened way tend 
DV 33 
to qualifY an interaction as more loving than an~ry. 
Over control-under control m-d: A code to describe balance 
in control between mother and daughter. Score is separate 
for mother and daughter as opposed to the summed scores of 
the non-discrepancy items. This code is based on who 
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initiates more often; who has the final word; who wins; 
who compromises most often; who speaks the longest; who 
asks the most questions; who places the other more on the 
defensive; who is better able to summarize the other's 
position; i.e. who controls whom. Is control shared? 
Does either mother or daughter attempt to dominate or 
overly control the other? Is maintenance of the inter-
action a shared function, or is it totally up to one 
person to initiate and integrate the other into the 
discussion? This is a subjective judgment code, but 
unlike the others, it has mo:te basis in ob.i ecti ve data: 
DV 21, 23, 24, 26, 20, and 28. 
DV 35 Explicit control-tacit control m-d: A sub,j ective .iudgment 
code based both on incidence of control and on quality of 
control. As with DV 34 this is a discrepancy measure, 
and is scored separately for mother and daughter. Explicit 
control refers to overt means of controlling: out-talkin~ 
the other, acutally winning the argument, directly asking 
the other questions, using more talking time, and using 
arguments that tend to put the other in a defensive position. 
Tacit control is a more subtle, but equally effective means 
of controlling the other. Behaviors that fall on this 
side of the continuum include passive resistance, not talking 
and forcing the other to talk and present opinions to avoid 
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a stalemate, consistently changing the level of the dis-
cussion so that the other must respond in kind, i.e. going 
from a cognitive, objective level to a personal level 
with no apparent transition; introducing extraneous in-
formation that shifts the direction of the discussion in 
some way as to include it in the discussion. Hostile 
comments that are spoken sarcastically so as to confuse 
the other about the humor or seriousness of the comment 
also add to a rating of implicit control. Control through 
the situation: age and acc.eptance to participate may be 
on one side or the other and be evident: either the 
mother's attempt to appear democratic and the daughter's 
silent resistance or the daughter's silent resistance or 
the daughter's assumption that mother will lead the dis-
cussion or mother's assumption that daughter will lead the 
discussion, all lead to the judgment of explicit vs. tacit 
control. 
DV 36 High affective tuning--low affective tuning: A sub;lective 
measure of role-taking. Leading to this ,judgment are ques-
tions such as how able was one partner able to really 
understand the other; how well could each listen to the 
other? How well could one summarize the statements of the 
other? Did each take sufficient time to listen and reflect 
on the other person's opinion or is the interaction merely 
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a waiting game of when she finishes I'll be able to speak? 
Clarification, reward for disagreement, reward for a~reement 
when coupled with accurate summarizing, laughter that is 
more humorous and tension reducing than a reflection of 
anxiety, simultaneous speech when both are saying similar 
things, and low incidence of premature summarizing are , 
behaviors that influence where the family is placed along 
the continuum. Also important are the factors that go 
into the angry--loving code with the more objective measures 
stated above. Ability to restate, summarize, ask for 
clarification, check for fit and realistically acknowledge 
differences add to the information used to make this judg-
ment. 
138 
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CODE BOOK 
Column Description 
1-2 ID # 01-32 ----
3 High School Level 
1-Freslunan 
2-Senior 
4 Inferred Identification Score 
1-High 
2-Low 
6-7 DV#l (Dtr's right prediction) ----
9-10 2 (mother's right pred.) ----
12-13 3 (concrete preferences) -----
15-16 4 (behavioral similarities) 
18-19 5 (# of same answers) 
21-22 6 (reciprocity of pred.) 
21~-25 7 (working thru arg.) 
27-28 8 (accurate summarizing) 
30-31 9 (acknowledge difs) 
33-34 10 (total # of questions) 
36-37 11 (checking for fit) 
39-40 12 (reward for agreement) ·----
42-43 13 (reward, dis., beh. ch.) 
45-46 14 (compromises) ----
48-49 15 (# of hostile comments) 
51-52 16 (defensive arguments) 
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CODE BOOK 
Description 
18 (premature summary) 
19 (rew. disagree., no ch.) 
DV#20 (1st to speak, dtr) 
21 (laughing, m-d) 
22 (# arguments, m-d) 
23 (Q's to other, m-d) 




H S Level 
1-Freshman 
2-Senior 
Inferred ID score 
1-High 
2-Low 
DV#25 (simultaneous speech m-d) 
26 (compromises, m-d) 
27 (total time) 





34 (mono-aff.~many levels) 
35 (over control-under, m-d) 
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AFFECTIVE CODE: FREQUENCY OF CONFLICT AND CONFLICT RESOLUTION STYLE 
Family: 
Problem l Problem 2 Problem 3 T 
M: M: M: M: 
Laughing D: D: D: D: 
T M: D: T M: D: T M: D: 
M: M: M: M: 
# of 
hostile D: D: D: D: 
comments 
T M: D: T M: D: T M: D: 
M: M: M: M: 
# of 
arguments D: D: D: D: 
T M: D: T M: D: T M: D: 
M: M: M: M: 
Arg. Type: 
Working D: D: D: D: 
thru 
T: M: D: T M: D: T M: D: 
M: M: M: M: 
Type: I 
Defensive D: D: D: I D: 
I 
T M: D: T M: D: T M: D: 
M: M: M: M: 
Type: 
Stalemate D: D: D: D: 
locked in 
I T M: D: T M: D: T M: D: 
CODER: 
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EMPATHY 
Family ____________________________ _ 
Problem 1 Problem 2 Problem 3 T 
M: M: :f\1: I H: Clarifying 
Statements D: D: D: D: 
T M; D: T M: D: T M: D: 
M: M: M: M: 
Accurate 
Summarizing D: D: D: D: 
T M: D: T M: D: T M: D: 
M: M: M: M: 
Ack. Exis- I 
tence of D: I D: D: D: 
Difs 
T M: D: 
I 
T M: D: 
T M: D: 
Deny Exis- M: M: M: M: 
tence of 
Difs D: D: D: D: 
T M: D: T M: D: T M: D: 
Closing off: M: M: M: M: 
Premature 
Sum. D: D: D: D: 
T M: D: T M: D: T M: D: -
M: M: M: M: 
Questions 
to Other I D: D: D: D: M: D: 
T T M: D: T M: D: I M: M: M: M: 
Checking I out for Fi D: D D: 
l 
D: 
T M: D: T M: D: T M: D: 
CODER: 
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CONTROL 
Family ____________________________ __ 
T 
Problem 1 Problem 2 Problem 3 
M: M: M: M: 
Interruptions D: D: D: D: 
T M: D: T M: D: T M: D: 
M: M: M: M: 
Contra-
dictions D: D: D: D: 
M: D: 
T T M: D: T 
M: M: M: M: 
Simul 
Speech D: D: D: D: 
T T M: D: T H: D: ~ M: M: M: M: 
Rew. for I 
Agreement D: D: D: D: 
T T M: D: T M: D: 
M: M: M: M: 
Rew. Dis. 
Leads to D: D: D: D: 
Beh. Ch. 
T T M: D: T M: D: 
M: M: M: M: 
Rew. Dis. 
no ch. D: D: D: D: 
T T M: D: T M: D: 
M: M: M: H: 
Compromises 
D: D: D: D: 
T T M: D: T M: D: 
M:. M: M: M: 
Rew. Agree/ 
Rew. Dis. D: D: D: D: 
T T M: D: T M: D: 
I M: M: M: M: Dis. Beh. ch, 
No beh. Ch. D: D: D: D: 
T I T M: D: T M: D: 
CODER: 
144 
APPENDIX B (Continued) 
CLINICAL MEASURES 
Family ________________________________________ __ 
Problem 1 Problem 2 Problem 3 
M: Humor Serious M: Humor Serious M: Humor Serious 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 h 7 
M: Warm Cold M: Warm Cold M: Warm Cold 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 l( 5 6 7 
D: 1 2 3 4 5 6 7 Dl 1 2 3 l( 5 6 7 D: 1 2 3 4 5 6 7 
M: Ratl. Emot. M: Ratl. Emot. M: Ratl. Emot. 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D: 1 2 3 l~ 5 6 7 
M: Angry Loving M: Angry Loving M: An{t.ry Loving 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 
-
Many Many Many 
M: Mono-aff. Levels M: Mono-aff. Levels M: Hono-aff. Levels 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 
Narrow Narrow Narrow 
M: Range Aff. Wide M: Range Aff. Wide M: Range Aff. Wide 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 
-
Over- Under Over- Under Over- Under 
M: Control Control M: Control Control M: Control Control 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 71 D: 1 
2 3 h 5 6 7 
CODER: 
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Family __________________________________ _ 
Explicit Explicit Explicit 
M: Control Tacit M: Control Tacit M: Control Tacit 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D:l 2 3 4 5 6 7 
--Overt Covert Overt Covert Overt Covert 
M: Control Control M: Control Control M: Control Control 
1 2 3 4 5 6 7 1 2 3 1~ 5 6 7 1 2 3 h 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D:l 2 3 4 5 6 7 
Hi Aff Hi Aff Hi Aff 
M: Tuning Low M: Tuning Low H: Tuning Low 
1 2 3 4 5 6 7 1 2 3 4 5 6 7 1 2 3 4 5 6 7 
D: 1 2 3 4 5 6 7 D: 1 2 3 4 5 6 7 D:l 2 3 4 5 6 7 
I 
lst to speak: 
Last to speak 
who wins: 
choose answer 
not on form 
T 
M: M: M: M: 
Freq. of Paus s D: D: D: D: 
Length of M: M: M: M: 
Pauses D: D: D: D: 
Length of M: M: M: M: 
sp. seg. D: D: D: D: 
Total talking M: M: M: M: 
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CLINICAL MEASURES: SUMMARY: 
CODER 
Family 
l. Humor -- serious M: 
D: 
2. Warm -- cold M: 
D: 
3. Rational -- emotional M: 
D: 
4. Angry -- loving M: 
D: 
5. Mono-affective M: 
Many levels D: 
6. Narrow Range of affect -- M: 
wide D: 
7. Over control -- under M: 
control D: 
8. Explicit control M: 
tacit control D: 
9. Overt control -- ccvert M: 
D: 
10. Hi affective tuning -- M: 
low affective tuning D: 
APPENDIX C 
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This is a research study on how high school girls think about 
the meanings of words and ideas, and how they think their mothers 
think about the same things. The papers you have in front of you 
have two kinds of items. The first two pages and the last three 
are the same. You will judge each one twice, once for yourself 
and once for your mother. First put your name and class on the 
top of the page. The results will be kept confidential. The 
reason I need to know your name is to invite some of you to 
continue in the study. 
Please judge the quality of the word printed on the top of 
the pairs of words. The first word is the word MYSELF. Does 
the word MYSELF have for you a clean quality or a dirty auality? 
Place a check on the line to indicate where in the range between 
clean and dirty you think the word MYSELF belongs. If it is more 
clean, place a check on a line closer to clean. If it is more 
dirty, place a check on a line closer to the word dirty. If it 
is in the middle between clean and dirty, place a check on the 
line in the middle. Place an M on the line where you think your 
mother would rate the word MYSELF. Rate each word on all nine 
scales -- a check for yourself and an M for how you think your 
mother would answer. 
APPENDIX C (Continued) 
DIRECTIONS S.D. 
After you have evaluated the word MYSELF on the nine scales, 
the next word for you to rate is the word FATHER. Rate the word 
FATHER in the same way as you rated the word MYSELF. Place a check 
for how you rate the word and an M for how you think your mother 
would rate the word. Is it closer to clean or to dirty? to happy 
or to sad? The next word on the top of the next page is the word 
PLEASANT. Please continue in the same way. 
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DIRECTIONS C.P.I. 
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The second type of questions are true-false questions. There 
are two answer columns -- one for yourself on the left; it is marked 
Self on top -- and one for how you think your mother would answer. 
It is on the right and marked Mother on top. Please circle an 
answer in both columns for each question. 
Make sure your names and classes are on the papers and answer 
each question. There are no right or wrong answers. This is not 
a test, but part of a research study. I would be glad to answer 
any questions you may have about the study when you are finished. 
Thank you for your cooperation. 
APPENDIX D 




LETTER TO FAMILIES 
Dear 
As you know the American family has become the object of wide-
spread study among psychologists and sociologists. In order to gain 
a more scientific understanding of family ideas and op1n1ons, we are 
asking many families to participate in a special research study. 
I am writing to ask for your cooperation. Your name was 
selected from the freshman and senior class lists at Notre Dame 
Academy. The study requires that we see you and your daughter 
together for about a one hour session. This would involve filling 
out a short questionnaire and discussing with your daughter some of 
the questions involved. The meeting can be scheduled either at the 
school or at your home, afternoons, evenings or weekends, at your 
convenience. In order to ensure the reliability of the study it is 
very important that each family selected participate. 
This research is approved by a faculty committee of the Boston 
University Graduate School of Arts and Sciences under the direction 
of Professor Leonard Solomon, including Professor Henry Weinberg of 
Boston University and Sister Anne Harvey of Emmanuel College. This 
study also has the approval of Sister Kathleen Kelley. As is the case 
with this kind of research, the findings will be put in a statistical 
report so that confidentiality will be strictly observed. 
Within the next few days I will call you to request an appoint-
ment to meet with you. If you have any questions please feel free 
to call me (277-9340 ext. 211). Experiences with this kind of re-
search has indicated that most families find it an interesting and 
personally useful experience. In so doing you will also be making 
a contribution to the fuller understanding of the American family. 
A summary of the results will be available to all participants. 
Again, no individual family will be identified, since the findings 
will be in statistical form. 
Approved: 
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happy __ _ 




strong, ___ _ 
heavy ___ _ 
rugged'-----
clean ----
happy __ _ 




strong, ___ _ 
heavy ___ _ 
rugged. ___ _ 
























APPENDIX E (Continued) 
SELF MOTHER 
T F 1. People who are supposed to be experts are often no T F 
better than other people. 
T F 2. It is certainly all right for anyone to grab all he T F 
can get in this world. 
T F 3. I enjoy·social gatherings just to be with people. T F 
T F 4. Most people are honest through fear of being caught. T F 
T F 5. I am very slow in making up my mind. T F 
T F 6. People are often jealous of good ideas ,just because T F 
they did not think of them first. 
T F 7. I like mechanics magazines. T F 
T F 8. Most of the time I would rather stay at home T F 
evenings than go out with friends. 
T F 9. I think I would like the work of a clerk in a T F 
large department store. 
T F 10. There is only one true religion. T F 
T F 11. I usually take an active part in the entertainment T F 
at parties. 
T F 12. I would like to serve in the armed forces. T F 
T F 13. I think I would like the work of a dress designer. T F 
T F 14. I prefer a shower to a bathtub. T F 
T F 15. Parents are too easy on their children nowadays. ~ F 
T F 16. I am a good mixer. T F 
T F 17. The man who provides temptation by leaving valuable T F 
property unprotected is about as much to blame as 
the one who takes it. 
T F 18. I am not likely to speak to people until they T F 
speak to me. 
T F 19. I think I would like the work of a librarian. T F 
APPENDIX E (Continued) 
SELF MOTHER 
T F 20. I like to boast about my achievements now and then. T F 
T F 21. Women should not be allowed to drink in cocktail T F 
bars. 
T F 22. I like adventure stories better than romantic T F 
stories. 
T F 23. I find it easy to drop a friend. 
T F 24. I seem to be as capable and smart as most others 
around me. 
T F 25. Disobedience to any government is never justified. 
T F 26. Most people would lie to get ahead. 
T F 27. People can sometimes change me even though I 






T F 28. A person needs to show off a little now and then. T F 
T F 29. I like to go to dances. 
T F 30. I have no patience with people who argue with me 
over things that I know more about than they do. 
T F 31. It makes me uncomfortable to do a stunt at a 
party even when others are doing the same sort 
of thing. 






T F 33. I must admit I enjoy playing practical jokes on T F 
people. 
T F 34. I should like to belong to several clubs or lodges. T F' 
T F 35. It's hard for me to act natural when I am with T F 
new people. 
T F 36. Minority groups will misuse their privileges if 
they are given too much freedom. 
T F 37, In school I was sometimes sent to the principal 




APPENDIX E (Continued) 
SELF MOTHER 
T F 38. I like to be the center of attention. T F 
T F 39. People should be more definite about things. T F 
T F 40. I think I would like the work of a garage T F 
mechanic. 
T F 41. I would like to be a nurse. T F 
T F 42. When I am in a group I usually do what others T F 
want to do. 
T F 43. It is very hard for me to tell anyone a.bout myself. T F 
T F 44. I have no sympathy for someone who is always doubt- T F 
ing and unsure about things. 
T F 45. Only a fool would want to change our American T F 
wey of life. 
T F 46. I like to go to parties where there is lots of T F 
loud fun. 
T F 47. I want to be an important person in the community. T F 
T F 48. People pretend to care abo,ut each other more than T F 
they really do. 
T F 49. When in a group of people I have trouble thinking T F 
of the right things to talk about. 
NAME: ____________________________ _ 
CLASS: 
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MOTHER 







































































































REVEALED DIFFERENCES QUESTIONNAIRES: 
DAUGHTER AND MOTHER 
APPENDIX F (Continued) 
1. The parents of a 14 year old girl want to buy their daup,hter 
a new coat. The girl would like to pick out the coat herself 
to be sure it is in the same style as her friends wear. Her 
parents want to get a more practical coat for her, one that 
will last several seasons. Should the girl pick out the coat 
herself, or should the parents have the final word? 
My Answer My Daughter's Answer 
Girl ·---- Girl 
Parents Parents ----
2. Some people believe that there is nothing a person can't do or 
be if he wants to and if he really works hard. Do you agree 
or disagree? 
My Answer My Daughter's Answer 
Agree ___ _ Agree ___ _ 
Disagree ---- Disagree _____ _ 
3. You are travelling on the train by yourself when a middle-aged 
woman sits down next to you and begins to talk about her trip 
and asks questions about you. lvould you talk to her or ignore 
her? 
M,y Answer MY Daughter's Answer 
Talk __ _ Talk ___ . 
Ignore ___ _ Ignore ___ _ 
4. When a 19 year old girl has a party at her house, should her 
parents go out for the evening to give her and her friends 
privacy, or should they stay home? 
My Answer ~aughter's Answer 
Go out ___ _ Go out 
Stay home Stay home _____ _ 
APPENDIX F (Continued) 
5. Some parents think children should not be disciplined very 
strictly. Others disagree and are strict so they learn early 
about what things are right and wrong. What do you think 
parents should do? 
My Answer MY Daughter's Answer 
Be strict ___ _ Be strict 
Not be strict Not be strict ---- ------
6. The question of bedtime is an issue in many familes. Do you 
think a 15 year old girl should be allowed to have the final 
word about what time she goes to bed? 
My Answer My Daughter's Answer 
Yes Yes ---
No No ---
7. Jean is 19 years old and has been going with one boy, whom 
she likes, steadily during the past year and feels that she 
has gotten to know him well. Sometimes she feels, though, 
that it would be better to go out with many boys and not ~et 
too involved with one person yet. Which do you think is 
better? 
My Answer My Daughter's Answer 
One boy --- One boy 
Mariy --- Many _____ _ 
8. Mrs. Collins is taking Peter to kindergarten for the first 
time. Peter says that he wants to wear his old cowboy hat. 
Mrs. Collins would like to let him wear it if he wants to, 
but she knows that the other children will be dressed in their 
best clothes and she'll be embarrassed in front of the other 
mothers if he wears the old hat. Should she let him? 
My Answer M~ Daughter's Answer 
Yes Yes --- ------
No No ----
APPENDIX F (Continued) 
9. Human nature being what it is, there will always be wars and 
conflicts. Do you agree with this? 
My Answer My Daughter ~s Answer 
Yes Yes ---
No No ---- ------
10. Janice has been spending a lot of time with a girl in her high 
school class that the parents disapprove of. They feel this 
other girl has a bad influence over Janice and want Janice to 
stop seeing her. Janice feels she has a right to pick her own 
friends. Who is right? 
My Answer My Daughter's Answer 
Janice Janice --- ---· 
Parents Parents ---
11. Margaret loves to play the piano but knows that she doesn't 
have enough talent to become really good no matter how hard 
she practices. She has decided to stop taking lessons and to 
spend her spare time doing volunteer hospital work. Do you 
think she is wise to stop taking lessons? 
My Answer My Daughter's Answer 
Yes Yes --- ----
No No ----
12. Mrs. Williams discovers that a 10 dollar bill that was on her 
dining room table has disappeared. Suddenly she notices that 
her daughter's 5 year old playmate has the bill sticking out 
of her back pocket. The child refuses to admit that she took 
the money. Mrs. Williams knows that her mother will punish the 
girl very harshly. Should she tell her mother? 
My Answer MY Daughter's Answer 
Yes Yes --- ------
No No ---- ------
13. 
APPENDIX F (Continued) 
A 15 year old boy has ideas about religion that differ 
those of his parents. His father becomes annoyed when 
expresses these ideas and many arguments have arisen. 





My Answer MY Daughter's Answer 
Yes __ _ Yes ------
No No ----
14. At what age do you believe it is proper for a girl to begin 
dating: i.e. not with a group, but in couples? 
My Answer My Daughter's Answer 
14 or older 14 or older --- -----
Under 14 Under lh ---
15. Some parents believe that obedience and respect for authority 
are the most important virtues children should learn. Do you 
agree? 
My Answer My Dau~hter's Answer 
Yes Yes --- ----
No No ----
APPENDIX F (Continued) 
1. The parents of a 14 year old girl want to buy their daughter 
a new coat. The girl would like to pick out the coat herself 
to be sure it is in the same style as her friends wear. Her 
parents want to get a more practical coat for her, one that 
will last for several seasons. Should the girl pick out the 
coat herself, or should the parents have the final word? 
My Answer ~Mother's Answer 
Girl __ _ Girl. _____ _ 
Parents Parents --- ------
2. Some people believe that there is nothing a person can't do or 
be if he wants to and if he really works hard. Do you agree 
or disagree? 
My Answer My Mother's Answer 
Agree __ _ Agree -----
Disagree __ _ Disagree __ 
3. You are travelling on the train by yourself when a middle-aged 
woman sits down next to you and begins to talk about her trin 
and asks questions about you. Would you talk to her or ignore 
her? 
My Answer MY.: Mother's Answer 
Talk:.__ __ Talk 
Ignore __ _ Ignore ------
4. When a 19 year old girl has aparty at her house, should her 
parents go out for the evening to give her and her friends 
privacy, or should they stay home? 
My Answer MY Mother's Answer 
Go out __ _ Go out -----
Stay home __ _ Stay home 
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APPENDIX F (Continued) 
5. Some parents think children should not be disciplined very 
strictly. Others disagree and are strict so they learn early 
about what things are right and wrong. What do you think 
parents should do? 
!1'£ Answer ~other's Answer 
Be strict Be strict --- -----
Not be strict Not be strict --- -----
6. The question of bedtime is an issue in many families. Do you 
think a 15 year old girl should be allowed to have the final 
word about what time she goes to bed? 
My Answer MY Mother's Answer 
Yes Yes --- ----
No No ----
7. Jean is 19 yeers old and has been going with one boy, whom 
she likes, steadily during the past year and feels that she 
has gotten to know him well. Sometimes she feels, though, 
that it would be better to go out with many boys and not get 
too involved with one person yet. Which do you think is 
better? 
!1'£ Answer My Mother's Answer 
One boy --- One boy 
Many __ _ Many ______ _ 
8. Mrs. Collins is taking Peter to kindergarten for the first 
time. Peter says that he wants to wear his old cowboy hat. 
Mrs. Collins would like to let him wear it if he wants to, 
but she knows that the other children will be dressed in their 
best clothes and she'll be embarrassed in front of the other 
mothers if he wears the old hat. Should she let him? 
Mx_ Answer My Mother's Answer 
Yes Yes ·--- -----
No No ---- ------
APPENDIX F (Continued) 
9. Human nature being what it is, there will always be wars and 
conflicts. Do you agree with this? 
My Answer ~ther's Answer 
Yes Yes ---
No No ----
10. Janice has been spending a lot of time with a girl in her 
high school class that her parents disapprove of. They feel 
this other girl has a bad influence over Jandce and want 
Janice to stop seeing her. Janice feels she has a right to 
pick her own friends. Who is right? 
My Answer My Mother's Answer 
Janice Janice --- ----
Parents Parents --- ----
11. Margaret loves to play the piano but knows that she doesn't 
have enough talent to become really good no matter how hard 
she practices. She has decided to stop taking lessons and to 
spend her spare time doing volunteer hospital work. Do you 
think she is wise to stop taking lessons? 
My Answer My Mother's Answer 
Yes Yes --- ---
No ___ _ No -----
12. Mrs. Williams discovers that a 10 dollar bill that was on her 
dining room table has disappeared. Suddenly she notices that 
her daughter's 5 year old playmate has the bill sticking out 
of her back pocket. The child refuses to admit that she took 
the money. Mrs. Williams knows that her mother will punish 
the girl very harshly. Should she tell her mother? 
My Answer ~other's Answer 
Yes Yes ---
No No --- -----
APPENDIX F (Continued) 
13. A 15 year old boy has ideas about religion that differ frore 
those of his parents. His father becomes annoyed when he 
expresses these ideas and many arguments have arisen. Should 
he keep his ideas to himself? 
My Answer My Mother's Answer 
Yes __ _ Yes -----
No No ----
14. At what age do you believe it is proper for a girl to begin 
dating: i.e., not with a group, but in couples? 
MY_ Answer My Hother's Answer 
14 or older 14 or older --- ----· 
Under 14 Under 14 ----
15. Some parents feel that obedience and respect for authority are 
the most important virtues children should learn. Do you agree? 
My Answer My Mother's Answer 
Yes Yes --- ---
No No ----
APPENDIX G 































CONCRETE PREFERENCE FORM 
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APPENDIX H 
1. I squeeze the toothpaste tube from the: 
top __ middle___ bottom 
2. I chew gum on the average: none some a lot 
3. My favorite cosmetic soap is 
l+. The housekeeping chore I most prefer is 
5. The housekeeping chore I most dislike is ----
6. I eat breakfast in the morning: never sometimes 
1. My favorite food is ___________________________ __ 
8. My least favorite food is _____________ _ 
9. My favorite color is _______________ _ 





My favorite make of car is ----------
I like a car with a standard transmission. 
I keep or used to keep a diary or a journal. 







Ackerman, Nathan, W., M.D. The psychodynamJcs of family life. 
New York: Basic Books, Inc., 1958. 
Aellen, C., & Wallace, L. Ethnic identification and personality 
adjustments of Canadian adolescents of mixed English and 
French parentage. Canadian Journal of Behavioral Science, 
1969, ~(2), 69-86. 
Becker, J., & McArdle. Nonlexical speech similarities as an 
index of intrafamilial identifications. Journal of Abnormal 
Psychology, 1967, 72(5), 408-414. 
Berman, Sidney, M.D. Alienation: An essential process in the 
psychology of adolescence. Journal of the Ame~ican Academ1e 
of Child Psychiatr~, 1970, 2(2), 233-250. 
Blos, Peter. On adolescence: A psychoanalytic interpretation. 
New York: The Free Press, 1962. 
Bressler, Bernard. The concept of identity: a review. British 
Journal of Medical Psychology, 1965, 38, 191-210. 
Deutsch, Helene, M.D. Selected problems of adolescence. New 
York: International University Press, Inc., 1967. 
Douvan, E., & Adelson, J. The adolescent experience. New York: 
John Wiley and Sons, Inc., 1966. 
Erikson, E. Childhood and societ~. New York: W. W. Norton and 
Company, Inc., 1950. 
Erikson, E. Identity and the life cycle. ~sychological Issues, 
1959, ~(1), 1-171. 
Erikson, E. Identity: Youth and cr~s~s. New York: W. W. 
Norton and Company, Inc., 1968. 
Flavell, J. The developmental psychology of Jean Piaget. New 
York: Van Nostrank Reinhold Company, 1963. 
Freud, A. The writings of Anna Freud volume I~, 1936, The ~~o 
and the mechanisms of defense. New York: International 
University Press, Inc., 1966. 
Freud, S. MOurning and melancholia. In General Psychological 
Theory, New York: Collier Books, 1963, 164-18!~. 
Giovacchini, P. Compulsory happiness, adolescent despair. 
Archives of General Psychiatry, 1968, 18(6), 650-657. 
17~ 
Guerney, B., Stover, L., & DeMerritt, S. A measurement of emnathy 
in parent-child interaction. Journal of General Psvcho~, 
1968, 112, 49-55. 
Heilbrun, A. Sex-role identity in adolescent females: a 
theoretical paradox. Adolescence, 1968, J(9), 79-88. 
Kagan, J. The concept of identification. Psychological Revie~, 
1958, 65(5), 296-305. 
Kagan, J., & Coles, R. (Eds.) 12 to 16: Early adolescence. New 
York: W. W. Norton and Company, Inc., 1972. 
Laing, R. D., Phillipson, H., & Lee, A. R. Interpersonal 
Perception. New York: Harper and Row, 1966. 
Lazowick, L. On the nature of identification. Journal of 
Abnormal and Social Psychology, 1955, 51, 175-183. 
Levy, Edwin, M.D. Toward understanding the adolescent. 
Menninger Quarterly, 1969, 23(2), 14-21. 
Lynn, D. Sex-role and parental identification. Child Development, 
1969, 33, 555-564. 
Lockwood, D., & Guerney, B. Identification and empathy in relation 
to self dissatisfaction and ad,justment. Journal of Abnormal and 
Social Psychology, 1962, 65(5), 3113-347. 
Meissner, W. W., S. J., M.D. Notes on identification II. 
Clarification of related concepts. Psychoanalytic Quarterl~, 
1971, 40(2), 277-302. 
Meissner, W. W., S. J., M.D. Notes on identification I. Origins 
in Freud. Psychoanalytic Quarterly, 1970, 39, 563-589. 
Meissner, W. W., S. J., M.D. 
concept of identification. 
41, 224-260. 
Notes on identification III. The 
Psychoanalytic Quarterly, 1972, 
Meltzer, D. Identification and socialization in adolescents. 
Contemporary Psychoanalysis, 1967, J(2), 96-103. 
Mishler, E., & Waxler, N. Interaction in families: An experimental 
study of family :erocess and schizo:ehrenia. New York: John Hiley 
and Sons, Inc., 1968. 
Payne, D., & Mussen, P. Parent child relations and father 
identifications among adolescent boys. In J. Seidman (Ed.), 
The Adolescent: A Book of Readings. New York: Holt, Rinehart 
and Winston, 1965. 
Piaget, J. The moral judgment of the child. New York: The 
Free Press, 1965. 
Schonbar, R. Identification and the search for identity. 
9ontemporary Psychoanalysis, 1967, 1(3), 75-95. 
177 
Schafer, R. Aspects of internalization. New York: International 
University Press, Inc., 1968. 
Schuham, A., & Freshley, H. Significance of the nonverbal 
dimension of family interaction. Proceedings of the Annual 
Convention of the American Psychological Association, 1971, 
§_(1), 455-456. 
Weiner, I. Psychological disturbance in adolescence. New York: 
John Wiley and Sons, Inc., 1970. 
Weisbroth, S. 
in adults. 
Moral judgment, sex and parental identification 
Developmental Psychology, 1970, £( 3) , 396-h02. 
Winter, W., & Ferreira, A. A factor analysis of family inter-
action measures. Journal of Projective Techniques and Personality 
Assessment, 1970, 34(1), 55-63. 
Yelen, D. Identification: the acquisition of evaluative connota-
tions. Journal of Personality and Social Psy~hol~, 1969, 
12( 4)' 328-332. 
VITA 
Ann Edelman Letourneau 
Date of Birth: December 17, 191~ 4. 
Place of Birth: New York City, New York. 
Parents' Name: Syd Paris Edelman and Eugene Edelman 
Education: 1969: 
1967: 
M.A., Boston University 
Western Reserve University 
178 
Training: 1968-71: Psychology Intern, Tri-City Mental Health 
Clinic, Malden, Massachusetts. 
1967-68: Psychology Trainee, V.A. Hospital, 
Brockton, Massachusetts. 
Employment: 1971-present: Psychologist, Emmanuel College 
Counseling Center 
400 The Fenway 
Boston, Massachusetts 
1971-present: Partner in Triad, Psychological 
and Organizational Consultants. 
